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CHAPTER   1
INTRODUCTION
 
Education is a transformative process that enables individuals to move out of darkness, poverty, and misery and enter a world of prosperity and happiness. This process involves the development of an individual's physical, mental, social, emotional, and spiritual aspects, and it starts from birth and continues until death. The teacher, who shapes and moulds the human personality, plays a pivotal role in this process. In the present day, education is critical for individuals to improve their personal endowments, build capability levels, overcome constraints, and expand their set of opportunities and choices for sustained improvement in well-being. Great teachers are the backbone of any sound and progressive society, and they bear the weight and responsibility of teaching while being the main source of knowledge and values for students. It is essential to train and support teacher trainees to become inspiring and informed teachers as research shows that they are the most critical school-related factor influencing student achievement.
Emotional intelligence is not innate and can be improved with appropriate guidance and training. Emotions are like ocean swells in that they can come and go, fluctuate in intensity, and occasionally overpower us. Our daily life can be disturbed by negative emotions. Before, it was believed that emotions were separate from intellect and that they were outside of the brain. However current evidence indicates that the brain is crucial in the processing of emotions. The limbic system, which controls aspects of emotion, matures together with the brain. The limbic system is made up of the amygdala, hippocampus, thalamus, and hypothalamus, with the amygdala being the most important. The amygdala really has the ability to control our emotions when our thinking brain, or neocortex, has not yet made a conclusion. Because of how the amygdala and neocortex interact, Goleman claims that emotional intelligence is at its base ( Goleman, 1995).
 Emotional Intelligence involves the ability to control emotional impulses, understand and read other people's innermost feelings, and manage relationships smoothly. Controlling impulses is the foundation of a good character, as stated by Goleman (1995), who also states that Emotional Intelligence represents a character. Researchers have emphasized the significance of emotional intelligence in the education profession and its impact on occupational success. Emotional intelligence is a crucial aspect of developing a successful and personally accountable person, and teachers need to have the necessary knowledge, skills, and awareness to effectively carry out their jobs. The emotional intelligence of teachers plays a critical role in managing their own lives and handling the emotions of others. Teachers must establish a positive relationship with students, fellow teachers, administrators, and parents, creating an emotionally supportive environment in the classroom. To exhibit emotionally healthy behaviour, teachers should be capable of identifying, managing, and expressing their own emotions. Teachers can benefit greatly from emotional intelligence, but they should be able to differentiate between cognitive and emotional intelligence. Teacher Educators are responsible for cultivating character by instilling self-discipline and empathy. To do this, the teacher should be aware of the importance of Emotional Intelligence in Education. Most educators acknowledge the significance of imparting Emotional Intelligence training to students.
The role of teachers in education needs a wide variety of skills. Emotional intelligence is one of the basic skills that are common in modern society. Studies have shown that emotional factors in the teaching process have an impact on how well students do overall ( Edannur, 2010; Nicolini, 2010; Brackett and Katulak, 2007; Kremenitzer, 2005, and others). Because they had experienced unfair treatment and unfavourable treatment from their teachers, students left the school. As an example, forgetting to call students by name, ignoring boredom or confusion in the classroom, or acting disrespectfully are examples of not paying enough attention to the emotional aspects of the learner-teacher relationship. According to some studies, teachers' approaches to teaching and learning as well as students’ recollection of the content may be significantly harmed by failing to apply emotional intelligence in the classroom. As a result, emotional intelligence is crucial. Together with great leadership skills and teaching aptitude, the teaching profession needs a certain set of aspirations, enthusiasm, and dedication.
Emotional intelligence forecasts positive and successful results in all fields of life and accordingly, it dominates all fields of education. Teachers need to be trained in emotional intelligence to manage their own feelings for helping students. This makes emotional intelligence has come important for both teachers and students. The imperfections of teachers must be kept in mind by students and parents, and they should not expect perfection from them. Teachers have their own challenges in the classroom, and these challenges can have an impact on their emotional intelligence and teaching abilities. 
Teachers who are dealing with stress, anxiety, or other related issues are more likely to struggle in the classroom. A stressed-out teacher may have difficulty being patient with students, while a teacher who is struggling with personal issues may find it challenging to establish a rapport with students and create a supportive learning environment. Studies have shown that teachers who experience high levels of stress or emotional pain do not perform as well in the classroom as those who are less stressed. It is important for teachers to take care of their own emotional well-being so that they can be effective in the classroom and help students succeed.
Teachers that are emotionally intelligent demonstrate concern for their students and foster a positive emotional climate in the classroom, which improves the learning environment for kids and makes teachers more effective in ensuring academic success. Emotional intelligence has been linked to comfort level, self-efficacy, job happiness, and improved social relationships with pupils in teachers. As a result, emotional intelligence has a direct impact on how students are taught and how they learn (Jennings & Greenberg, 2009). Therefore, addressing classroom emotions is essential for students' emotional development or for successful academic achievement. One hopes that effective teachers possess good emotional abilities. Emotional intelligence dominates every aspect of education because it accurately predicts positive outcomes in all facets of life.
"Teaching aptitude is the capacity to learn a skill or expertise with a specific amount of training. Teachers must possess teaching aptitude in order to successfully carry out their deep commitment. Teachers who lack a significant amount of teaching ability cannot carry out their duties properly. This study has been recognised to determine the teaching aptitude of teachers because it relates to the actual role of teaching aptitude in the teaching profession. It can assess a teacher's ability to implement teaching methodologies that will have the biggest impact on the desired student performance goals! The profession known as teaching comprises educating students towards initiating, guiding, easing, and realising the learning process in accordance with a specific objective.A teacher needs to have a certain set of skills alongside their expertise in order to properly instruct the students. These skills include managing a classroom, preparing assignments, communicating, solving problems, and exercising critical thought. To establish a pleasant and fruitful learning environment in the classroom, classroom management abilities are vital. Assignment preparation skills ensure that the tasks are well-organized, interesting, and relevant to the students. Delivering assignments, connecting with students, and handling their issues all require effective communication skills. For dealing with challenging situations, identifying and solving problems, and encouraging students' innovative, creative and critical thinking skills are essential.
Teachers with a strong teaching aptitude, on the other hand, are suitable to effectively convey complex ideas and generalities to their students, accommodate their teaching style to meet the requirements of individual students, and produce engaging and interactive assignments. The efficiency of teachers in imparting knowledge and influencing the lives of their students is significantly influenced by their teaching abilities. Knowledge is the foundation of effective teaching. A teacher in a classroom needs to be extremely knowledgeable in the subject area they are teaching. They must be knowledgeable about the most recent advancements in the subject and possess an up-to-date understanding of the subject. Teachers should be able to provide this information to their students in a way that is both simple to comprehend and practical for everyday life. A teacher’s knowledge should extend beyond the class, and they should be suitable to answer questions and give fresh information to students who are curious to learn further.
Ultimately, a great teacher is someone who possesses both teaching ability and emotional intelligence. Teachers are better able to provide a stimulating and productive learning environment for their students by properly understanding and managing their own emotions and being able to connect with their students on a broader scale.
EMOTION
Emotion is a complex psychological experience that involves a wide range of feelings, thoughts, and physiological responses. It is a natural and instinctive state of mind that arises in response to a stimulus or situation. Emotions are subjective and personal, varying greatly in intensity, duration, and quality. They can be positive, such as happiness, love, or excitement, or negative, such as anger, fear, or sadness. Emotions are closely linked to our thoughts and behaviour, and they play a critical role in shaping our perception, motivation, and decision-making. They are an essential part of the human experience and serve as a way to communicate our needs and desires to ourselves and others. According to Crow & Crow( 1973), Emotion is an affective experience that accompanies generalized direct adaptation,  internal and physiological stirred-up countries in the individual and that shows itself in his overt geste.

 EMOTIONAL INTELLIGENCE
Early in the 1990s, the concept of emotional intelligence began to take off, and it really took off in 1995 when Daniel Goleman's book "Emotional Intelligence" was published. The book gained attention from readers, the media, and experts by making the claim that emotional intelligence can be just as essential as IQ in predicting a person's success in life, if not more so. According to Salovey and Mayer( 1990), emotional intelligence is a subset of intelligence that calls for the capability to honour different types of feelings in oneself and others and use that knowledge to guide one's own studies and conduct. It includes the skills needed to recognise emotions, integrate them with thinking, understand emotions, and control emotions for one's own growth.
The capacity to accurately perceive and express emotion, incorporate emotion into thought, understand emotion, and manage one's own and other's emotions are therefore the four components of emotional intelligence. In order to be more adept at handling environmental pressures, BarOn (1997) defined emotional intelligence as the capacity to comprehend oneself and others, relate to others, and conform to and handle immediate events.
Components of Emotional intelligence.
Emotional intelligence (EI) is a set of skills and abilities that help individuals perceive, understand, regulate, and express emotions in themselves and others. The concept was popularized by Daniel Goleman in his 1995 book "Emotional Intelligence: Why It Can Matter More Than IQ". There are several components or sub-skills of emotional intelligence, including:
1. Self- awareness The capability to honour and understand one's own feelings, strengths,  sins, and values. 
1. Self-regulation: The ability to manage and control one's own emotions, impulses, and behaviours in different situations.
1. Motivation: The ability to set and pursue goals with passion and persistence, and to enjoy the process of learning and growing.
1. Empathy: The ability to understand and respond to the emotions and perspectives of others, and to build positive relationships with them.
1. Social skills: The ability to communicate effectively, collaborate with others, resolve conflicts, and lead teams towards shared goals.
These five components are often represented by the acronym "S.E.M.M.S.", with self-awareness and self-regulation being the foundation for the other three components.
Teaching
Teaching is the practice of providing pupils with knowledge and skills in a systematic and organised way. It entails creating learning resources, creating lesson plans, and delivering education to motivate students to reach their maximum potential. Building trusting rapport with students, giving them feedback on their development, and fostering a welcoming and safe learning atmosphere are all essential components of effective teaching.
Teaching Definitions
1. According to Clark from 1970, "teaching refers to activities that are planned and carried out to affect behavioural change in students,"
1. According to Morrison (1934), teaching is the intimate contact between an experienced teacher and a less experienced one aimed at furthering the latter's education.
1. Edmund Amidon, 1967, “Teaching is defined as an interactive process, consisting mainly of classroom conversation between teacher and student, and taking place through certain definable activities. 
1. According to B.O. Smith: "Teaching is a system of activities for learning."
1. According to Adams," tutoring is a two-way process, one pole is the schoolteacher and the other is the pupil."
Aptitude
The word "aptitude" refers to a natural ability or talent for a particular skill or activity. It is often used to describe a person's inherent potential for learning or mastering a specific task, subject, or field of study. Aptitude can be thought of as a combination of innate abilities, such as intelligence or creativity, and acquired skills, such as practice or training. An individual's aptitude can determine their success or failure in a particular area and is often used to assess their suitability for a particular job or educational program.
1. According to the American Psychological Association, aptitude is the ability to learn new skills or abilities with training.
1. As defined by the Oxford English Dictionary, aptitude is "the ability to learn or do something quickly and readily."
1. Cambridge Dictionary defines aptitude as "a natural ability or skill."
1. According to Freeman (1971), aptitude is a combination of traits that indicates a person's potential to learn a particular skill or knowledge, such as how to speak a language, become a musician, or perform mechanical work.


AIM
To study relationship between emotional intelligence and teaching aptitude of selected teachers.
 
RELEVANCE OF THE STUDY
This study aims to investigate the relationship between teachers' teaching abilities and emotional intelligence. In particular, the study will look at the degree to which emotional intelligence affects teaching ability and how this relationship changes across various demographic groups. The results of this study will provide insight into the importance of emotional intelligence in programmes for teacher preparation as well as the possible advantages of including emotional intelligence training in these courses. Teacher training programmes can design interventions to help teachers increase their emotional intelligence skills, which may improve their teaching abilities and student outcomes, by recognising the relationship between emotional intelligence and teaching aptitude.


OBJECTIVES OF THE STUDY
1. To assess the emotional intelligence of selected teachers 
1. To study the teaching aptitude of selected teachers 
1. To compare the emotional intelligence of the teachers selected from primary, secondary, and senior secondary.
1. To compare the teaching aptitude of the teachers selected from primary, secondary, and senior secondary.
1. To investigate the relationship between teaching aptitude and the emotional intelligence of selected teachers 

 

















REVIEW OF LITERATURE








CHAPTER 2
REVIEW OF LITERATURE
 
A literature review is an idea, decisive abstract of published research literature related to a  subject under consideration for research ( Mishra & Alok, 2011).
The literature relating to the study entitled  “ A Study of Emotional Intelligence and Teaching Aptitude of  Selected Teachers” is given under the following headings:-
 
2.1	Emotional Intelligence and Teaching Aptitude: Definition, Components
2.2	Relationship between Emotional Intelligence and Teaching Aptitude
2.3	Impact of Emotional Intelligence on Teacher-Student Relationships
2.4	Influence of Emotional Intelligence on Classroom Management and Discipline
2.5	Emotional Intelligence and Teacher Burnout and Job Satisfaction
2.6       Role of Emotional Intelligence in Teacher Professional Development and Effectiveness
2.7       Emotional Intelligence and Teaching Aptitude of Different Groups of Teachers
 
2.1	Emotional Intelligence and Teaching Aptitude: Definition, Components
The concept of emotional intelligence has gained significant attention in recent years, as researchers and educators have recognized the importance of emotions in human development and learning. In their chapter "What is emotional intelligence? published in the book "Emotional Development and Emotional Intelligence: Educational Implications," 
The definition of emotional intelligence, authors define as the ability to perceive, understand, and regulate emotions. They argue that emotional intelligence involves a set of skills that enable individuals to navigate social situations, manage stress, and make effective decisions. The authors also propose a model of emotional intelligence that includes four branches: perceiving emotions, using emotions to facilitate thinking, understanding emotions, and managing emotions.
Mayer and Salovey then discuss the measurement of emotional intelligence, highlighting the importance of developing valid and reliable measures of emotional intelligence that can be used in educational settings. The authors also explore the implications of emotional intelligence for education. They argue that emotional intelligence is critical for effective teaching and learning. It can help teachers build positive relationships with students, manage classroom behaviour, and create a supportive learning environment. They also discuss the potential applications of emotional intelligence in areas such as social-emotional learning, character education, and teacher professional development.Overall, Mayer and Salovey's chapter provides a comprehensive overview of the concept of emotional intelligence and its implications for education. Their model of emotional intelligence has become widely recognized and has informed much of the subsequent research on emotional intelligence. 
Teaching aptitude can be defined as the inherent ability of an individual to teach effectively. It includes both the knowledge and skills necessary for teaching as well as the personal qualities and attitudes that enable a teacher to connect with students and facilitate learning. Teaching aptitude encompasses a broad range of competencies, including pedagogical content knowledge, classroom management, communication skills, empathy, and adaptability.
Several studies have been conducted to examine the teaching aptitude of teachers. One study conducted by Rosso and colleagues (2018) investigated the relationship between teaching aptitude and job satisfaction among a sample of elementary school teachers in Italy. The study found that teaching aptitude was positively associated with job satisfaction, suggesting that teachers with higher levels of teaching aptitude are likelier to enjoy their work.
Another study by Pishghadam and Shabani (2011) reported that teachers with higher levels of teaching aptitude were likelier to use effective teaching strategies, provide constructive feedback, and create a positive classroom environment. The study also identified several factors that contributed to teaching aptitude, including teacher motivation, professional development, and teaching experience.
2.2	Relationship between Emotional Intelligence and Teaching Aptitude
The study conducted by Davis (2022) aimed to investigate the relationship between emotional intelligence (EI) and teaching aptitude among pre-service teachers over time. The sample comprised of 150 pre-service teachers who self-reported their EI and teaching aptitude at the start and conclusion of their two-year teacher training programme. The findings showed that, at both time points, there was a positive and substantial association between EI and teaching aptitude. The study also discovered that EI was a long-term predictor of teaching ability, with higher levels of EI indicating higher levels of teaching aptitude. These results imply that improving pre-service teachers' EI may enhance their capability and efficacy as teachers.
The primary objective of Mangla's study (2020) was to determine how B.Ed. (Bachelor of Education) students' teaching attitudes related to their emotional intelligence. 100 B.Ed. students from a college in Haryana, India, made up the sample. Both teaching attitude and emotional intelligence were assessed using the Teaching Attitude Scale created by Negi and Gupta and the Hyde, Pethe, and Dhar Emotional Intelligence Scale. Emotional intelligence and teaching attitude among the B.Ed. students were shown to be significantly positively correlated, according to the results. The study concludes that emotional intelligence plays an important role in shaping the teaching attitude of B.Ed. students and suggests the need for integrating emotional intelligence training in teacher education programs.
The study by Lee,(2019) aimed to investigate the relationship between emotional intelligence and teaching aptitude across various cultures, regions, and education levels. The study synthesized the findings of 37 other studies on teaching ability and emotional intelligence using a meta-analysis research design. 7,898 people from various nations and educational backgrounds made up the sample. A substantial positive link between emotional intelligence and teaching ability was found across cultures, locations, and educational levels, according to the meta-analysis's findings. The results revealed that teachers with higher emotional intelligence were more likely to have higher levels of teaching aptitude, including student engagement, classroom management, and instructional techniques.
Overall, the study offers proof that, regardless of a teacher's cultural background or level of education, emotional intelligence is an essential quality. 
Jackson (2019) looked into how male and female teachers' emotional intelligence and aptitude for teaching interacted. 300 teachers from American public and private schools participated in the study. Teaching aptitude was assessed using the Teaching Aptitude Scale (TAS), while emotional intelligence was assessed using the Emotional Quotient Inventory (EQ-i 2.0). The findings demonstrated a substantial positive association between emotional intelligence and teaching aptitude in both male and female teachers. The study also discovered that female teachers scored higher than male teachers in emotional intelligence and teaching ability tests.
Smith (2018) studied the connection between teachers’ teaching abilities and emotional intelligence. 150 teachers from different American schools participated in the study. Teaching ability was assessed using the Teaching Ability Test (TAT), while emotional intelligence was assessed using the Emotional Intelligence Appraisal (EIA). The findings showed a strong positive association between teachers' emotional intelligence and teaching ability. The study also discovered that teachers' teaching ability ratings were higher when their emotional intelligence scores were higher. The study also revealed that teachers’ emotional intelligence was a strong predictor of their ability to teach. Overall, both studies point to a strong correlation between instructors' emotional intelligence and their ability to teach.
2.3	Impact of Emotional Intelligence on Teacher-Student Relationships
According to Kucirkova & Littleton (2017), in The Role of Teachers' Emotional Intelligence in Building Positive Teacher-Student Relationships the goal of this study is to better understand how teachers' emotional intelligence affects their capacity to develop enduring relationships with their students. The Trait Emotional Intelligence Questionnaire-Short Form was used by the authors to assess the emotional intelligence of 238 teachers from primary and secondary schools in the UK. According to the findings, the quality of teacher-student relationships, particularly the degree of trust, communication, and emotional support, is positively correlated with teachers' emotional intelligence. Additionally, it was discovered that emotional intelligence in teachers was a better predictor of favourable connections than experience, gender, or age. The study emphasises how crucial emotional intelligence is for teachers in developing good relationships with their students.
According to Jafri & Islam (2016) in Emotional Intelligence and Attitude of Teachers Towards Students. The relationship between emotional intelligence and teachers' perspectives on their students is investigated in this study. The Wong and Law Emotional Intelligence Scale was used by the authors to assess the emotional intelligence of 300 teachers from public and private schools in Pakistan, and the Attitude Scale for Teachers Towards Students was used to assess the teachers' attitudes towards their students. The findings point to a strong beneficial relationship between teachers' attitudes towards students and emotional intelligence. Even after accounting for demographic factors like gender, age, and years of teaching experience, the study indicated that emotional intelligence is a strong predictor of teachers' views towards students. 
In 2016, Swain and Singh study on the Relationship between teachers and students and emotional intelligence. The relationship between emotional intelligence and teacher-student interaction is examined in this study. The Emotional Intelligence Scale and the Teacher-Student Relationship Scale were used by the authors to assess the emotional intelligence and relationship quality of 300 teachers from primary and secondary schools in India. According to the findings, communication, trust, and emotional support are all important components of effective teacher-student relationships. Even after adjusting for demographic factors like gender and teaching experience, the study indicated that emotional intelligence is a strong predictor of the strength of the teacher-student connection.
The relationship between emotional intelligence and teaching aptitude was investigated in Johnson's (2019) study by assessing teachers' and students' perceptions of themselves. The aim of this research was to find out how emotional intelligence impacts the interaction between teachers and students as well as the teaching process. 50 teachers and 100 pupils from a public high school in the United States took part in the study. The Teaching Aptitude Scale and the Emotional Intelligence Scale were the tools utilized to collect the data. According to both teachers and students, the study's findings indicated a strong correlation between emotional intelligence and teaching competence. 
According to the findings, teachers who have greater levels of emotional intelligence are better at controlling their emotions and developing close bonds with their students, which improves their ability to teach. The study also showed that teachers' emotional intelligence significantly influences how their students view the teacher-student relationship, indicating that teachers with higher emotional intelligence are more likely to build a strong rapport with their students.
In conclusion, Johnson's study emphasises the significance of emotional intelligence in teacher-student interaction and the instructional process. In order to enhance their teaching abilities and foster a supportive learning environment for their pupils, it highlights the necessity for instructors to strengthen their emotional intelligence capabilities. 
2.4	Influence of Emotional Intelligence on Classroom Management and Discipline
The study by Menon and Paul (2020) investigated the relationship between the emotional intelligence ( EI) of teachers and their teaching capability in the environment of online classes during COVID- 19 times. The study used a correlational exploration design, and data were collected through an online survey from 250 teachers from different parts of India. The study set up a positive relationship between teachers' emotional intelligence and their teaching capability in the online classroom. The results suggested that teachers with advanced situations of emotional intelligence were more able of conforming to the online teaching environment and managing their students' behaviour effectively. 
 Lee ( 2019) examined the correlation between emotional intelligence( EI) and teaching aptitude in the environment of online teaching. The study set up a positive relationship between EI and teaching aptitude, suggesting that online teachers with advanced levels of emotional intelligence were more effective in managing their student’s skills and creating a positive literacy environment. The results also showed that emotional intelligence was a predictor of teaching aptitude in online teaching.  
Saeed Safia ( 2009) conducted an evaluation study of the capabilities of secondary academy teachers in Punjab, Pakistan, in the environment of classroom management. The study used a descriptive exploration design, and data were collected through a questionnaire from 500 secondary academy teachers. The study set up that the maturity of the teachers demanded the necessary capabilities needed for effective classroom operation. The study also linked several factors that contributed to ineffective classroom operation, including lack of training and professional development, inadequate resources, and large class sizes. The study recommended that teachers admit applicable training and support to enhance their capabilities in classroom operation.  
Sağlam Arslan and Yılmaz ( 2017) examined the relationship between emotional intelligence and the teaching effectiveness of pre-service teachers. The study used the particularity Emotional Intelligence Questionnaire and Teaching Effectiveness Scale to collect data from 174 pre-service teachers. The results indicated a significant positive correlation between emotional intelligence and teaching effectiveness. The study also set up that pre-service teachers with advanced emotional intelligence had better classroom operation skills and were further effective in creating a positive classroom environment. 
 Taylor ( 2017) explored the part of emotional intelligence in developing teaching aptitude among in-service teachers. The study involved 89 in-service teachers who completed the Bar-On Emotional Quotient Inventory and the Teaching Aptitude Test. The results showed that emotional intelligence was appreciatively related to teaching aptitude, with the loftiest correlation set up between emotional intelligence and classroom operation chops. The study also set up that in-service teachers with advanced emotional intelligence were more effective in creating a positive classroom climate and promoting pupil engagement.  
Taken together, these studies highlight the significance of emotional intelligence in teaching effectiveness and aptitude. Both studies suggest that emotional intelligence is appreciatively related to classroom operation, creating a positive classroom environment, and promoting pupil engagement. These findings have counter accusations for schoolteacher education programs, which should include training on emotional intelligence to enhance the teaching skills and effectiveness of pre-service and in-service teachers.
2.5	Emotional Intelligence and Teacher Burnout and Job Satisfaction
According to Kafetsios and Zampetakis (2008), this study aimed to explore the relationship between emotional intelligence (EI) and job satisfaction, and the mediating role of positive and negative affect at work. The sample comprised 223 Greek employees from various organizations, and data were collected using self-report questionnaires. The results indicated that higher EI was positively associated with job satisfaction, and positive affect partially mediated this relationship. Negative affect, however, did not have a significant mediating effect. The study suggests that individuals with high levels of EI experience more positive emotions at work, leading to greater job satisfaction.
Kumari Meena (2008) investigated the personality traits and occupational stress levels of female school teachers in Haryana, India, and their effects on job satisfaction. The study aimed to identify the differential impact of personality and occupational stress on job satisfaction among 150 female teachers from various schools. Standardized self-report measures were used to collect data. The results indicated that personality traits such as emotional stability, extra version, and agreeableness were positively related to job satisfaction, while neuroticism was negatively related to it. Occupational stress was found to have a negative impact on job satisfaction. The study suggests that personality traits and occupational stress are important factors influencing job satisfaction among female school teachers.
Burić, Slišković, and Burić (2019) aimed to examine the role of emotional intelligence (EI) in teachers' job satisfaction and burnout. The study included 375 elementary and high school teachers from Croatia, and data were collected using self-report questionnaires. The results indicated that EI was positively related to job satisfaction and negatively related to burnout. Furthermore, the relationship between EI and job satisfaction was partially mediated by burnout. The study suggests that EI plays a crucial role in promoting job satisfaction and preventing burnout among teachers. Improving teachers' EI may help enhance job satisfaction and reduce burnout levels.
2.6   Role of emotional intelligence in teacher professional development and effectiveness
Chan, D. W. (2015) conducted a study on emotional intelligence and effective teaching. The purpose of the study was to investigate the relationship between EI and effective teaching. A total of 278 primary and secondary school teachers in Hong Kong participated in the study. The results showed that teachers with higher EI scores were more effective in teaching than those with lower EI scores. The study also found that teachers with higher EI scores were more adaptable to changing situations and had better communication skills.
Rani (2000) conducted a project report on the teaching effectiveness of primary teachers in relation to their educational and professional qualifications. The study was conducted in India, and a total of 72 primary school teachers participated. The study aimed to investigate the relationship between educational and professional qualifications and teaching effectiveness. The results showed that educational and professional qualifications did not have a significant relationship with teaching effectiveness. However, the study found that teachers with higher EI scores were more effective in teaching.
Lanz & Taggart (2015) conducted a study on emotional intelligence and teacher effectiveness. The purpose of the study was to investigate the relationship between EI and teacher effectiveness. A total of 210 teachers from primary and secondary schools in Australia participated in the study. The results showed that teachers with higher EI scores were more effective in teaching than those with lower EI scores. The study also found that teachers with higher EI scores were better at managing classroom behaviour and had more positive relationships with students.
The studies suggest that teachers with higher EI scores are more effective in teaching, more adaptable to changing situations, have better communication skills, are better at managing classroom behaviour, and have more positive relationships with students. 
2.7 Emotional Intelligence and Teaching Aptitude of Different Groups of Teachers
Wilson (2018) conducted a comparative study to investigate the relationship between emotional intelligence and teaching aptitude among different groups of teachers. The study included 150 teachers from various schools and colleges in India. Two standardized instruments, the Emotional Intelligence Scale and the Teaching Aptitude Scale, were utilized to gather data. The findings revealed that teachers with higher emotional intelligence demonstrated better teaching aptitude than those with lower emotional intelligence. Moreover, experienced teachers exhibited higher teaching aptitude than their less experienced counterparts. 
Singh (2015) conducted a study to explore the relationship between emotional intelligence and teaching aptitude among private and government school teachers in Delhi, India. The sample consisted of 200 teachers (100 from private schools and 100 from government schools). Two standardized instruments, the Emotional Intelligence Scale and the Teaching Aptitude Scale, were used to collect data. The results revealed that private school teachers had higher emotional intelligence and teaching aptitude than government school teachers. Additionally, a significant positive correlation was found between emotional intelligence and teaching aptitude. 
Khan & Ahmad(2017) conducted a study to investigate the relationship between teaching competency, teaching aptitude, emotional intelligence, and adjustment among secondary school teachers in India. The sample consisted of 150 teachers from different schools. Three standardized instruments, the Teaching Competency Scale, Teaching Aptitude Scale, and Emotional Intelligence Scale, were used to collect data. The results showed that emotional intelligence and teaching aptitude significantly predict teaching competency. Furthermore, teachers with high adjustment skills had better teaching competency than those with low adjustment skills. 
Bisht and Joshi (2017) conducted an empirical study to compare the emotional intelligence of post-graduate and undergraduate school teachers in Delhi, India. The study used the Emotional Intelligence Scale to collect data from a sample of 200 teachers, 100 from each group. The results indicated that post-graduate school teachers exhibited higher emotional intelligence than undergraduate school teachers. Additionally, the study found a significant positive correlation between emotional intelligence and teaching aptitude.
Brown (2016) examined the relationship between emotional intelligence and teaching aptitude among 120 early childhood education teachers from public and private schools in the United States. Data were collected using the Bar-On Emotional Quotient Inventory and the Teaching Aptitude Test. The study found a significant positive relationship between emotional intelligence and teaching aptitude, with emotional intelligence being a significant predictor of teaching aptitude in early childhood education teachers. Furthermore, the study identified significant differences in emotional intelligence and teaching aptitude between male and female early childhood education teachers. 
Brown (2017) investigated the impact of emotional intelligence on teaching aptitude among special education teachers in the United States. The study included 80 participants who were special education teachers from various public schools. The researcher collected data through the use of two standardized questionnaires: the Bar-On Emotional Quotient Inventory (EQ-i) and the Teaching Aptitude Test (TAT). The findings revealed a positive correlation between emotional intelligence and teaching aptitude among special education teachers. In particular, the social awareness dimension of emotional intelligence was a significant predictor of teaching aptitude. Furthermore, the study identified significant differences in emotional intelligence and teaching aptitude between novice and experienced special education teachers. 

CONCLUSION
In conclusion, the reviewed literature on the study of emotional intelligence and teaching aptitude of selected teachers sheds light on various important aspects of this topic. The exploration of emotional intelligence and teaching aptitude encompasses a wide range of dimensions, including definition and components, the relationship between emotional intelligence and teaching aptitude, the impact on teacher-student relationships, classroom management and discipline, teacher burnout and job satisfaction, professional development and effectiveness, as well as the influence on different groups of teachers.
The findings from these studies highlight the significance of emotional intelligence in the teaching profession. Emotional intelligence encompasses self-awareness, self-regulation, motivation, empathy, and social skills, all of which contribute to teachers' ability to effectively manage classrooms, build strong relationships with students, and navigate the complexities of their profession. Teachers with high emotional intelligence are more likely to create a positive learning environment, enhance student engagement, and promote academic success.
Moreover, the literature emphasizes the potential impact of emotional intelligence on various aspects of teaching, such as classroom management, discipline, and teacher burnout. Teachers with well-developed emotional intelligence are better equipped to handle challenging situations, resolve conflicts, and manage their own emotions, leading to improved classroom dynamics and reduced levels of stress and burnout. Additionally, emotional intelligence plays a crucial role in teacher professional development, enhancing their overall effectiveness and instructional practices.
Furthermore, the literature highlights the importance of recognizing individual differences among teachers. Different groups of teachers may exhibit varying levels of emotional 

intelligence and teaching aptitude, influenced by factors such as experience, educational background, and personal characteristics. 
Understanding these variations can inform targeted interventions and training programs to enhance emotional intelligence and teaching aptitude among different groups, ultimately improving the quality of education.Overall, the reviewed literature underscores the significance of emotional intelligence in the teaching profession. 
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CHAPTER  3
METHODOLOGY
Research methodology is essential for carrying out the best research that yields trustworthy, ethical, and moral outcomes. It contributes to the reduction of biases, increased effectiveness, and ethical conduct of research, thereby advancing knowledge and understanding in a variety of domains. Creating a research design, choosing a sample of participants, gathering data from multiple sources, including surveys or interviews, and then analyzing the data to spot patterns and trends are all part of the research approach. The following subheadings provide the technique used to carry out the research topic, "A Study of Emotional Intelligence and Teaching Aptitude of Selected Teachers."
3.1 Selection of Area
3.2 Selection of Sample
3.3 Selection of Tool
3.4 Collection of Data
3.5 Analysis and Interpretation of Data
3.2 Selection of Area
For the study, the investigator specifically selected Ernakulam district and Alappuzha district as the research areas. The selection of schools from both urban and rural areas in Alappuzha and Ernakulam districts was done purposefully to capture a comprehensive understanding of the emotional intelligence and teaching aptitude of teachers across different educational landscapes. In order to gather data, the investigator distributed questionnaires among teachers in various schools within these districts.The investigator distributed questionnaires in private, public, and government-aided schools in the districts of Ernakulam and Alappuzha.
In Ernakulam district, sample were taken from St. Antony's School in Kacheripady, Sri Sri Ravi Shankara School, Panangad VHSS, K.V Port Trust  as well as SDPY School in 
Pallurthy. By selecting schools from urban areas, the study aims to shed light on the unique challenges and dynamics faced by teachers in urban educational environments. Urban schools often have diverse student populations, higher student-teacher ratios, and may encounter distinct social and cultural contexts. Exploring the emotional intelligence and teaching aptitude of teachers in urban schools can provide valuable insights into how they navigate these complexities and adapt their teaching approaches accordingly.
On the other hand, the inclusion of rural schools is essential to understand the specific characteristics and demands of teaching in rural settings. Rural schools often have smaller class sizes, closer-knit communities, and may face different socio-economic and infrastructural challenges compared to urban areas. In Alappuzha district,sample were taken from the following schools: Govt HSS School in Chandiroor and Bishop Moore School in Cherthala. These schools were selected to represent the rural educational environment and offer insights into the emotional intelligence and teaching aptitude of teachers in rural areas.
By examining both rural and urban schools in these districts, the study aimed to gain a comprehensive understanding of the emotional intelligence and teaching aptitude among teachers in different settings, ultimately contributing to the overall knowledge and improvement of teaching practices in the region.
3.4 Selection of Sample
In this study, a sample of 150 teachers was selected using stratified random sampling technique. The sample consisted of 50 teachers from primary schools, 50 teachers from secondary schools, and 50 teachers from higher secondary schools.Stratified random sampling is a sampling technique that involves dividing the population into distinct subgroups or strata based on certain characteristics. In this study, the population of teachers was stratified based on the level of education, which included primary schools, secondary schools, and higher secondary schools. By selecting an equal number of teachers from each stratum, the sample was designed to be representative of the overall population. This approach ensures that the sample includes an adequate representation from each educational level, thus providing a more comprehensive understanding of the research topic. The selection process ensured representation from each level of education. The age range of the chosen teachers was between 25 and 56 years.
3.5 Selection of Tool
The following tools were used to gather data from the given sample size. The investigator used the "Teaching Aptitude Test" for teachers, which was created and standardized by Dr R.P. Srivastava and Dr. (Smt.) Geeta Tiwari (1986). There were 10 dimensions and 100 items total in this questionnaire. It is a five-point scale test. The investigator used the "Emotional Intelligence Scale," created and standardized by Anukool Hyde and Sanjyot Dethe, to measure the emotional intelligence of school teachers. A copy of the scale is included in the Appendix 1 . The 34 items on this questionnaire were divided into 10 dimension-specific sub-tests. The test uses a five-point scale. The Appendix 2 contains a copy of the same.
3.6 Collection of Data
The data collection process began with the investigator clearly explaining the purpose of the study to each respondent, ensuring that they understood the objectives and significance of their participation. Following the explanation, each respondent was provided with a well-structured questionnaire specifically designed to gather relevant data for the study.  The investigator specifically distributed questionnaires among teachers in a variety of schools, including private, public, and government-aided institutions in the Ernakulam and Alappuzha districts.
In the Ernakulam district, sample were collected from St. Antony's School in Kacheripady, Sri Sri Ravi Shankara School, Panangad VHSS, K.V Port Trust and SDPY HSS School in Pallurthy. These schools were deliberately chosen to represent the urban educational landscape and gain insights into the emotional intelligence and teaching aptitude of teachers in urban areas. Similarly, in the Alappuzha district, samples were obtained from GHSS Chandiroor , St Joseph School Cherthala and Bishop Moore School in Cherthala.
 Each respondent was given ample time, approximately 30 minutes, to carefully read and respond to the questions.Throughout the data collection process, the investigator remained available to address any queries or concerns raised by the respondents. Once the respondents completed the questionnaires, the investigator conducted a thorough review to verify the accuracy and completeness of the provided information. Any missing or incomplete responses were promptly addressed by contacting the respective respondents for clarification or requesting additional details.Upon ensuring that all the required information was properly recorded, the questionnaires were collected from the respondents. 
3.5 Analysis and Interpretation
Data collected from the study were tabulated, consolidated, and analyzed using statistical methods, specifically utilizing SPSS 23 software are presented in the chapter - ‘Results and Discussion with appropriate tables and figures.
 The primary objectives of this study were to examine the correlation between emotional intelligence scale and teaching aptitude scale, explore gender differences in emotional intelligence and teaching aptitude among male and female teachers, and investigate the impact of school type and years of teaching experience on emotional intelligence and teaching aptitude.
 A correlation test was conducted to identify the relationship between emotional intelligence and teaching aptitude. This finding suggests that teachers with higher emotional intelligence tend to possess greater teaching aptitude. Next, a t-test was performed to assess gender differences in emotional intelligence and teaching aptitude among male and female teachers. 
In the study, additional analysis was carried out to investigate how school type and years of teaching experience could potentially affect emotional intelligence and teaching aptitude. Furthermore, the analysis also aimed to assess how education level and age might influence emotional intelligence and teaching aptitude. To examine these relationships, an analysis of variance (ANOVA) test was employed. ANOVA is a statistical technique used to compare means among three or more groups and determine whether there are significant differences between them. In this case, the ANOVA test was used to evaluate whether there were statistically significant differences in emotional intelligence and teaching aptitude scores when comparing different types of schools, years of teaching experience, education levels, and age groups.
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FIGURE 1
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CHAPTER  4
RESULTS AND DISCUSSION
 
The results of the study titled “A Study of Emotional Intelligence and Teaching Aptitude of Selected Teachers” is given under the following headings.
 
4.1   Socio-Demographic Details of the Respondents
4.2   Gender Influence on Emotional Intelligence and Teaching Aptitude
4.3    Relationship between Age and Emotional Intelligence, and Teaching Aptitude of Selected Teachers.
4.4  Type of School and its Impact on Emotional Intelligence and Teaching Aptitude of Selected Teachers.
4.5 Years of Teaching Experience and its Connection with Emotional Intelligence and Teaching Aptitude of Selected Teachers.
4.6  Classification of Education Level and Subjects in Relation to Emotional Intelligence and Teaching Aptitude of Selected Teachers.
4.7   Emotional Intelligence of Selected Teachers
4.7.1 Leadership and Motivation
4.7.2 Emotional Intelligence and Self-Awareness
4.7.3 Personal Growth and Development
4.7.4 Interpersonal Skills
4.8    Teaching Aptitude of Selected Teachers

4.1 Socio-Demographic Details of the Respondents.
The socio-demographic details of the selected respondents are given in Table 1.
Table 1  : Socio-Demographic Details of Respondents
	SL.No.
	Details
	                Respondents
N = 150                Percentage (%)

	1.
	Gender
	

	
	Male
	10                                7

	
	Female
	140                             93

	2.
	Age ( in years )
	

	
	20-30
	20                               13

	
	31-40
	47                               31

	
	41-50
	64                               42

	
	51-60
	21                               14

	3.
	Type of school
	

	
	Government
	16                               40

	
	Private
	61                               11

	
	Government Aided
	74                               49

	4.
	Qualification
	

	
	MA
	9                                  6

	
	MA, B.Ed.
	59                               39

	
	BSc.BE.d.
	55                               36

	
	TTC
	20                               13

	
	MA. B.Ed., TTC
	8                                  5

	5.
	Years of teaching experience
	

	
	1-10
	57                               38

	
	10-20
	57                               38

	
	20-30
	33                               22

	
	30-40
	4                                  3

	6.
	Subjects
	

	
	Mathematics
	20                               13

	
	English
	20                               13

	
	Social Science
	10                                7

	
	Hindi
	20                               13

	
	E.V.S
	10                                7

	
	Physics
	15                               10

	
	Chemistry
	20                               13

	
	Malayalam
	5                                  3

	
	All Subjects
	10                                7

	
	Business
	10                                7

	
	Computer Science
	10                                7


The study involved 150 respondents who were categorized based on their gender, age, type of school, qualification, and years of teaching experience. The respondents' gender distribution showed that 92 percent of them were female, while only 6 percent were male.
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Figure 2
GENDER OF THE RESPONDENTS

In terms of the type of school, government-aided schools accounted for the highest percentage of responses at 49 percent followed by private schools at 40 percent and government schools at 11 percent.
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Figure 3
TYPE OF SCHOOL

A combination of an MA and a B.Ed. degree was held by the majority of respondents with 39 percent in terms of qualification, closely followed by B.Sc.-B.Ed. holders for 36 percent. TTC accounted for 13 percent of stated qualifications, MA for 6 percent, and MA with a B.Ed. and TTC for 5 percent.
The respondents had varied levels of teaching experience. The largest group had 1-10 years of teaching experience, accounting for 38 percent of the sample. The same percentage of respondents also had 10-20 years of experience. The next most represented group had 20-30 years of experience, comprising 22 percent of the respondents. The smallest group consisted of teachers with 30-40 years of experience, which only constituted 3 percent of the sample. The majority of teachers have 10-20 years of experience.
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Figure 4
YEARS OF TEACHING EXPERIENCE

The respondents were divided into four age groups. The greatest age range, representing 42 percent of the sample, was between 40 and 50 years old. The next most represented group was 30-40 years old, accounting for 31 percent of the respondents. Ages 20 to 30 and 50 to 60 years formed 13 percent and 14 percent of the sample respectively. With a relatively smaller percentage of participants who were younger and older, this distribution shows that middle-aged educators made up the majority of the responses.
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Figure 5
AGE OF THE RESPONDENTS
 
 

 
 
 


  
4.2 Gender Influence on Emotional Intelligence and Teaching Aptitude  
The table below describes the influence of gender on emotional intelligence and teaching aptitude among teachers.
Table 2  
Gender Analysis: Influence on Emotional Intelligence and Teaching Aptitude
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Male
	10
	6.7
	6.7
	6.7

	
	Female
	140
	93.3
	93.3
	100.0

	
	Total
	150
	100.0
	100.0
	


 
This study aimed to investigate the relationship between emotional intelligence and teaching aptitude among teachers, specifically focusing on gender differences. The sample consisted of 150 teachers, of which only 10 were male and 140 were female. Due to the limited number of male participants, it was challenging to make comprehensive assessments regarding the emotional intelligence and teaching aptitude of both male and female teachers.The gender distribution in the sample revealed a significant gender imbalance, with only 10 males accounting for 7 percent of the total sample, while the remaining 140 participants were females, representing 93 percent of the sample.
The current study's limitations underscore the necessity of conducting further research to explore emotional intelligence and teaching aptitude among teachers, taking into account a more equitable representation of both male and female teachers. 
           
 
 
 
  
4.3 Relationship between Age and Emotional Intelligence, and Teaching Aptitude of Selected Teachers.
     The table below describes the relationship between Age and Emotional Intelligence, and Teaching Aptitude of selected teachers.
Table 3 
 Association between Age and Emotional Intelligence, and Teaching Aptitude among Selected Teachers.
	Age
	EI
	TA

	20 to 30
	Mean
	139.90
	362.50

	
	N
	20
	20

	
	Std. Deviation
	11.832
	16.064

	31 to 40
	Mean
	144.61
	369.89

	
	N
	46
	46

	
	Std. Deviation
	14.547
	21.597

	41 to 50
	Mean
	145.03
	361.29

	
	N
	63
	63

	
	Std. Deviation
	12.454
	22.449

	51 to 60
	Mean
	141.86
	363.05

	
	N
	21
	21

	
	Std. Deviation
	11.222
	23.018

	Total
	Mean
	143.77
	364.33

	
	N
	150
	150

	
	Std. Deviation
	12.908
	21.650


 *EI = Emotional Intelligence;  TA = Teaching Aptitude

The study aimed to investigate the relationship between the age of teachers and their emotional intelligence (EI) and teaching aptitude (TA). The data includes information about the mean EI and TA scores, the number of respondents (N), and the standard deviation for each age group.
It can be observed that there is no significant change in the emotional intelligence of teachers as they grow in age. The mean EI scores for each age group (20-30, 31-40, 41-50, and 51-60) are 139.90, 144.61, 145.03, and 141.86, respectively. These scores indicate a relatively consistent level of emotional intelligence across the age groups. Additionally, the standard deviations for EI are relatively similar, ranging from 11.222 to 14.547, suggesting a similar level of variability in EI scores across the age groups. Similarly, the teaching aptitude scores do not show a substantial change with increasing age. The mean TA scores for each age group are 362.50, 369.89, 361.29, and 363.05, respectively. These scores indicate a relatively stable level of teaching aptitude among teachers across different age groups. The standard deviations for TA range from 16.064 to 23.018, suggesting a moderate level of variability in TA scores across the age groups.
In a study conducted by Kim (2019), the aim was to investigate the association between emotional intelligence and teaching efficacy in early childhood education teachers. The results revealed that age did not have a significant impact on emotional intelligence, indicating that emotional intelligence remained relatively stable across different age groups. These findings support the notion that emotional intelligence is consistent and unaffected by age.  Considering the overall results, it can be inferred that age does not play a significant role in influencing the emotional intelligence and teaching aptitude of teachers in this study. The mean scores for EI and TA do not demonstrate a consistent pattern of improvement or decline as teachers age. This finding implies that emotional intelligence and teaching aptitude may remain relatively stable throughout a teacher's career, regardless of their age.
 
 
 
 
 
 
 
4.4 Type of School and its Impact on Emotional Intelligence and Teaching Aptitude of Selected Teachers.
       The impact of a school's type on a teacher's teaching aptitude and emotional intelligence is shown in the table below.
Table 4
Impact of School Type on Emotional Intelligence and Teaching Aptitude among Selected Teachers.
	Type of School
	EI
	TA

	Private
	Mean
	147.20
	370.67

	
	N
	61
	61

	
	Std. Deviation
	13.343
	19.341

	Govt Aided
	Mean
	142.74
	363.14

	
	N
	73
	73

	
	Std. Deviation
	11.006
	21.219

	Government
	Mean
	135.44
	345.63

	
	N
	16
	16

	
	Std. Deviation
	15.314
	21.329

	Total
	Mean
	143.77
	364.33

	
	N
	150
	150

	
	Std. Deviation
	12.908
	21.650


   *EI = Emotional Intelligence;  TA = Teaching Aptitude
 
This study highlights the importance of emotional intelligence in the context of teaching aptitude among teachers from different types of schools.The study utilized a sample of teachers from government schools, private schools, and government-aided schools. The participants were selected using stratified random sampling to ensure representation from each type of school.
 Government school teachers exhibited comparatively lower emotional intelligence scores when compared to their counterparts in private and government-aided schools. These findings suggest that government school teachers may face challenges in effectively managing their own emotions and responding empathetically to the emotional needs of their students. The observed disparity in emotional intelligence levels between government school teachers and teachers from other types of schools can be attributed to various factors. Government schools often face resource constraints, larger class sizes, and diverse student populations with varying emotional needs. These factors may contribute to higher stress levels and reduced opportunities for professional development, leading to lower emotional intelligence among government school teachers.
In contrast, private schools tend to have smaller class sizes, more resources, and better support systems for teachers. These favourable conditions may contribute to higher emotional intelligence levels among private school teachers. Similarly, government-aided schools, which receive assistance from the government and enjoy some benefits of private schools, demonstrated intermediate levels of emotional intelligence. The lower emotional intelligence levels observed among government school teachers have implications for teaching aptitude and overall instructional quality. Teachers with higher emotional intelligence are better equipped to understand and respond to the emotional needs of their students, fostering a positive classroom climate and enhancing student engagement and academic achievement.
 
 
 
 
 
 
 
 

 
4.5 Years of Teaching Experience and its Connection with Emotional Intelligence and Teaching Aptitude of Selected Teachers.
The relationship between years of teaching experience, emotional intelligence, and teaching aptitude among a select group of teachers is shown in the table.

      Table 5
Correlation between Years of Teaching Experience and Emotional Intelligence, and Teaching Aptitude among Selected Teachers.
 
	Years of Experience
	EI
	TA

	1 to 10
	Mean
	144.75
	365.50

	
	N
	56
	56

	
	Std. Deviation
	13.883
	18.683

	11 to 20
	Mean
	143.81
	366.84

	
	N
	57
	57

	
	Std. Deviation
	13.002
	25.160

	21 to 30
	Mean
	141.88
	358.45

	
	N
	33
	33

	
	Std. Deviation
	11.704
	19.828

	31 to 40
	Mean
	145.25
	360.75

	
	N
	4
	4

	
	Std. Deviation
	8.057
	18.136

	Total
	Mean
	143.77
	364.33

	
	N
	150
	150

	
	Std. Deviation
	12.908
	21.650


 *EI = Emotional Intelligence;  TA = Teaching Aptitude
 

The study aims to investigate the relationship between emotional intelligence (EI) and teaching aptitude (TA) among teachers, taking into consideration their years of experience.The study aims to provide insights into how emotional intelligence and teaching aptitude may vary based on the experience of teachers.The study involved a sample of 150 teachers, categorized into four groups based on their years of experience: 1 to 10 years, 11 to 20 years, 21 to 30 years, and 31 to 40 years. Each group's emotional intelligence and teaching aptitude were measured using established scales.Based on the data collected and analyzed, it can be inferred that there is no significant difference in emotional intelligence and teaching aptitude among teachers with varying years of experience. The mean scores for both emotional intelligence and teaching aptitude were relatively consistent across the different experience groups.













 4.6  Classification of Education Level and Subjects in Relation to Emotional   Intelligence and Teaching Aptitude of Selected Teachers.
The classification of education level and subjects in relation to emotional intelligence and teaching aptitude of selected teachers is described in the table given below.
Table 6
Categorization of Education Levels
	Education level
	EI
	TA

	primary
	Mean
	143.10
	365.24

	
	N
	50
	50

	
	Std. Deviation
	12.935
	18.595

	secondary
	Mean
	148.52
	367.84

	
	N
	50
	50

	
	Std. Deviation
	13.345
	25.042

	higher secondary
	Mean
	139.70
	359.92

	
	N
	50
	50

	
	Std. Deviation
	10.994
	20.474

	Total
	Mean
	143.77
	364.33

	
	N
	150
	150

	
	Std. Deviation
	12.908
	21.650


                               *EI = Emotional Intelligence;  TA = Teaching Aptitude 
Based on the  data, it appears that higher secondary teachers have a slightly lower  mean emotional intelligence score compared to primary and secondary teachers.The data shows that the mean EI score for primary teachers is 143.10, for secondary teachers is 148.52, and for higher secondary teachers is 139.70. Similarly, the mean TA score for primary teachers is 365.24, for secondary teachers is 367.84, and for higher secondary teachers is 359.92.Stress levels can vary across different educational levels. Higher secondary teachers might face higher stress levels due to teaching more advanced subjects and preparing students for important exams. The additional pressure and responsibilities associated with higher secondary education may impact their emotional intelligence scores. In contrast, primary teachers who handle students in their early developmental stages might have relatively lower stress levels, which could contribute to their emotional intelligence. Other factors such as teaching experience, professional development opportunities, and individual personality traits can also influence emotional intelligence levels among teachers. From these results, it appears that higher secondary teachers have the lowest  mean EI score, followed by primary teachers, and then  secondary teachers. 
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Figure  6
                                         SUBJECTS TAUGHT BY TEACHERS

4.7 Emotional Intelligence of Selected Teachers
The following tables give information such as leadership and motivation, emotional intelligence and self-awareness, personal growth and development and interpersonal skills based on the responses given by the sample. Tables 7, 8, 9, and 10 show the results of the responses, which were scored on a five-point scale, for the statements on leadership and motivation, emotional intelligence and self-awareness, personal growth and development, and interpersonal skills.

4.7.1 Leadership and Motivation
Table 7  represents the responses obtained from participants regarding their leadership and motivation. The table includes 9 statements regarding leadership and motivation.
Regarding the ability to stand up for their beliefs, 93 percent of respondents strongly agreed that they can stand up for their beliefs. Most respondents have a strong sense of self-assurance and conviction when it comes to sticking up for their values, as seen by the high degree of agreement. It implies that they have faith in the truth of their beliefs and have the courage to speak and defend them when necessary. When people can defend their beliefs, it’s the ability to express themselves openly. It suggests that these individuals are not easily swayed by external pressures or societal norms but instead rely on their own values as a guide.
The study also indicates that most participants view themselves as role models. This perception is probably based on the admirable traits, accomplishments, or actions of these people. The data provided suggest that the individual exhibits traits or accomplishments that others find admirable or inspirational. They might have overcome enormous obstacles, experienced extraordinary achievement, or exhibit excellent character attributes that serve as an example to others.  However, a small percentage of respondents (3%) disagreed, indicating that they do not perceive themselves as inspiring individuals. They may have low self-esteem or struggle with self-doubt, leading them to believe that they are not capable of inspiring others
Most of the respondents (96%) exhibit a strong belief in themselves, showing high levels of self-assurance and confidence. Strongly self-confident individuals frequently exhibit high levels of self-awareness. They are fully aware of their strengths, weaknesses, values, and objectives. People are more likely to believe in their skills when they have a strong sense of who they are. However, some people do not agree or don't believe in themselves because of setbacks, failures, or unfavourable feedback that has an adverse effect on their self-esteem. They could struggle with self-assurance and doubt, worrying about being judged and failing. They may become less confident as a result of this fear, which prevents them from taking chances or stepping outside of their comfort zones.When it comes to being organized and careful in their work, respondents who strongly agree with this statement prioritize maintaining order, precision, and attention to detail.  
Strongly agreeing respondents are likely to have these characteristics and place a high priority on keeping order and accuracy in their work. They understand the value of thoroughness and accuracy in their work, making sure that nothing is missed or disregarded. This kind of thinking can result in more efficient work, fewer mistakes, and work that is generally of higher quality. People can improve their workflow, effectively manage their time, eliminate unnecessary mistakes, and avoid delays by keeping an organized approach and taking the required safeguards. For a few respondents, being organized and careful in their work may pose challenges in managing their time effectively. They might feel that spending excessive time on organization and carefulness hampers their ability to meet deadlines or accomplish tasks in a timely manner. 
Regarding their ethical conduct, the results suggest that 97 percent agree that they possess the ability to uphold the principles of honesty and integrity. Integrity and honesty are highly regarded traits in both personal and professional life. People who exhibit these traits are frequently regarded and trusted by others. People can uphold their reputation and credibility, which are necessary for establishing and sustaining both personal and professional relationships, by upholding these norms. Additionally, upholding integrity and honesty fosters a pleasant work environment. Some individuals may not accurately assess their own behaviour or may not fully understand the standards of honesty and integrity. They might not realize how their behaviour or actions go against these values
A substantial portion, comprising 76 percent of the respondents can confront unethical actions. This finding shows that participants are significantly willing to confront and challenge unethical behaviour when they encounter it. People who strongly agree might have strong moral convictions and ideals that place a premium on ethics and justice. They might firmly believe that it is important to speak up against unethical behaviour, regardless of the possible consequences.They may have grown more adept at handling such circumstances and seen first-hand the benefits of confronting unethical behaviour in their personal or professional lives. However, a few people (about 4%) do not agree with the statement. They have different reasons for disagreeing. Some may be worried about dealing with unethical behaviour because it could cause conflicts or negative results. They might be afraid of getting back at them, damaging relationships, or getting hurt themselves, so they choose not to confront it directly. 
The strong agreement among respondents regarding the statement "I am able to meet commitments and keep promises" reflects a positive perception of their own ability to fulfil obligations and maintain reliability. Many people may have beliefs and principles that put honesty, accountability, and reliability first. They take their commitments seriously and work hard to uphold a high standard of integrity because they have faith in their own capacity to fulfil their commitments & promises. It's possible that some respondents had a lot of difficulty maintaining promises and keeping up with commitments. These negative experiences can have caused them to doubt their own skills and make them think they aren't always trustworthy.
The findings indicate that a significant number of respondents are confident in their capacity to manage conflicts in their environment. This suggests that they have the abilities needed to successfully negotiate and resolve conflicts. They have acquired the skills and techniques required to handle conflicts in their environment. This suggests that they are self-assured and confident in their capacity to manage such circumstances. Additionally, those with high emotional intelligence may believe they are better equipped to handle disagreements. The reasons for this positive reaction might be numerous and can vary. People who have mastered excellent conflict resolution techniques may have dealt with issues in the past and found peaceful solutions. This practical experience could have contributed to their confidence in handling conflicts.
A significant proportion of individuals possess a strong conviction and determination to persist in their beliefs, irrespective of the negative feedback they might encounter. Individuals who strongly agree may possess a deep-rooted sense of self-confidence and unwavering faith in their convictions. They may have a firm understanding of their beliefs and values, and they trust their judgment enough to withstand criticism. Such individuals might have developed a strong sense of resilience and a willingness to defend their beliefs, regardless of the challenges they may face.Teachers prioritizing student needs and interests may disagree with the statement. They adapt teaching methods to meet individual needs, considering feedback and criticism to improve. They value continuous improvement, reflecting on their methods and making adjustments. Collaboration and professional learning communities are important to them. They see criticism as a tool for growth, engaging in discussions and exchanging ideas for improved teaching practices

Table 7 
     Leadership and Motivation
	SL.No
	Aspects
	Strongly Agree

N          %
	Agree
 
N        %
	Neutral

N       %
	Disagree

 N      %
	Strongly Disagree

N        %

	1
	I can stand up for my beliefs.
	74        49
	67      44
	8        5
	2        1
	

	2
	People tell me that am an inspiration to them.
	32        21
	88      54
	33     22
	4        3
	

	3
	I believe in myself.
	97        64
	49      32
	5       3
	
	

	4
	I am organized and careful in my work.
	72        48
	69      46
	9       6
	1       1
	

	5
	I am able to maintain the standards of honesty and integrity.
	83        55
	64      42
	2       1
	1       1
	1        1

	6
	I am able to confront the unethical actions of others.
	38        25
	77      51
	29     19
	6       4
	1        1

	7
	I am able to meet commitments and keep promises.
	63        42
	73      48
	13      9
	2       1
	

	8
	I can handle conflicts around me.
	44        29
	85      56
	20     13
	2       1
	

	9
	I can continue to do what I believe in, even under severe criticism.
	52        34
	73      48
	14      5
	3
	



4.7.2 Emotional Intelligence and Self-Awareness
The data in Table 8 displays the responses collected from participants concerning their emotional intelligence and self-awareness.
The survey results indicate that most respondents (82%) possess the ability to make intelligent decisions by maintaining a healthy balance between emotions and reason. Those who strongly agree may argue that emotions are valuable indicators of personal values, intuition, and empathy, which can enhance the decision-making process. They believe that considering emotions alongside reason leads to more holistic and authentic choices. In contrast, the small percentage of respondents (2%) who expressed disagreement may contend that relying too heavily on emotions can cloud judgment and introduce bias into decision-making.
Moreover, the findings demonstrate a positive trend in emotional intelligence, as a significant number of participants can identify and separate their emotions. The high percentage of participants who strongly agree with the statement suggests that they have developed a strong sense of self-awareness. This heightened self-awareness allows individuals to recognize and understand their own emotions better, leading to improved introspection and personal growth. They have developed effective strategies for managing their emotions. This skill enables them to regulate their emotional responses and make more rational decisions, even in challenging situations. By acknowledging and understanding their emotions, they can respond appropriately and avoid impulsive or harmful reactions. Disagreement with the ability to identify and separate emotions suggests that some participants may face challenges in managing their emotions. Without a clear understanding of their emotions, these individuals may struggle to regulate their emotional responses appropriately, leading to impulsive reactions or emotional outbursts that can hinder personal and professional relationships.
Furthermore, the majority of participants (93%) are aware of their weaknesses. This high level of self-awareness suggests a recognition and acceptance of personal limitations, which is an important aspect of emotional intelligence. They recognize that self-awareness allows them to identify areas for improvement, seek help when needed, and make informed decisions based on their strengths and weaknesses. 
Recognizing one's limitations may be unsettling for some people because they worry it would lower their self-esteem or be seen as a sign of incompetence. Additionally, due to a lack of feedback or reflection, some people may merely be oblivious to their weaknesses.
In terms of emotional management, a substantial number of participants (89%) strongly agree that feelings should be managed. This finding indicates a strong belief in the importance of emotional regulation and highlights the value participants place on managing their emotions effectively. Those who strongly agree may argue that by actively managing their emotions, individuals can experience greater control over their lives, enhance their overall well-being, and cultivate healthier relationships with others. Those who disagree might argue that emotions should be expressed freely without any attempt at management, as they believe that suppressing or controlling emotions can lead to emotional numbness or a loss of authenticity.
When it comes to not mixing unnecessary emotions with the issues at hand, they do not mix unnecessary emotions with relevant matters. Separating emotions from the tasks at hand allows individuals to approach problems objectively, enabling rational decision-making and problem-solving. Moreover, by avoiding unnecessary emotions, individuals can maintain focus and productivity, as emotional distractions may hinder their ability to concentrate and effectively address the tasks at hand. Some individuals may find it challenging to separate emotions from their professional lives due to personal circumstances or the nature of their work.
In relation to happiness and attitude, the findings highlight a strong association between happiness and a positive mindset. Those who strongly agree recognize that maintaining a positive attitude contributes significantly to overall happiness, as it allows individuals to approach life's challenges with resilience, optimism, and a greater sense of well-being. They believe that a positive attitude enables individuals to cultivate meaningful relationships, enhance their problem-solving abilities, and find joy in even the smallest moments.
Furthermore, a significant number of respondents (81%) can stay composed in both good and bad situations, demonstrating a remarkable capacity for emotional resilience and stability. individuals who possess emotional resilience and stability tend to have a greater sense of control over their emotions, allowing them to regulate their reactions and maintain composure even in challenging situations.
 They possess a strong sense of self-awareness, which enables them to understand their own emotional triggers and employ appropriate coping strategies when faced with adversity or success. Some individuals may find it challenging to stay composed in good and bad situations due to factors like heightened sensitivity to stress, a tendency to react impulsively, or a lack of self-awareness regarding their emotional states.
Regarding staying focused under pressure, a significant proportion of participants strongly agree that they can stay focused even under pressure. This result suggests that many individuals have developed the necessary resilience and mental fortitude to maintain concentration in stressful situations. They have honed their ability to block out distractions, manage their emotions effectively, and stay on task despite external pressures. These individuals understand the importance of staying focused under pressure and have likely developed coping strategies to maintain their concentration, which allows them to perform at their best even in high-stakes scenarios. While some might struggle with managing stress and maintaining their attention during demanding situations or find it challenging to regulate their thoughts and emotions under pressure.
Finally, the majority of respondents (88%) agree that they can see the brighter side of their situation. This indicates that a significant portion of participants possess a positive outlook and are able to find positivity even in challenging circumstances
Overall, the survey results demonstrate a positive inclination towards emotional intelligence and highlight the respondents' abilities to make intelligent decisions, manage emotions, and maintain composure in various situations. These findings suggest a generally positive mindset and a strong awareness of personal strengths and weaknesses among the participants.
 
 
 


    Table 8
                       Emotional Intelligence and Self-Awareness

	SL.No
	Aspects
	Strongly agree

N          %
	Agree
 
 N        %
	Neutral

N       %
	Disagree

 N      %
	Strongly Disagree
N        %

	1
	I am able to make intelligent decisions using a healthy balance of emotions and reason.
	41         27
	83       55
	24     16
	3       2
	

	2
	I am able to identify and separate my emotions.
	33         22
	92       61
	24    16
	2      1
	

	3
	I am aware of my weaknesses
	77         51
	64       42
	8      5
	2        1
	

	4
	I think that feelings should be managed.
	71         47
	64       42
	15     10
	1        1
	

	5
	I do not mix unnecessary emotions with issues at hand.
	 31          20
	91       60
	21    14
	8        5
	

	6
	I believe that happiness is a positive attitude.
	 123        81
	26       17
	1       1
	
	1        1

	7
	I am able to stay composed in both good and bad situations.
	52        34
	71       47
	25     17
	3        2
	

	8
	I am able to stay focused even under pressure.
	39         26
	69       46
	33     22
	10        7
	

	9
	I can see the brighter side of my situation.
	64        42
	69       46
	17     11
	1        1
	



4.7.3 Personal Growth and Development
The data in Table 9 illustrates the responses gathered from participants regarding their personal growth and development.
Most individuals (91%) showed a distinct awareness of their priorities. The high percentage of agreement can be attributed to various factors, such as self-reflection, goal-setting exercises, or personal experiences that have helped individuals gain clarity about their priorities. They have their priorities clear, as this clarity can lead to more focused decision-making, effective time management, and overall satisfaction in both personal and professional domains.
The results of the survey reveal a mixed response regarding individuals' reliance on others' encouragement to perform their work. A significant portion does not depend on external motivation, indicating a considerable number of self-motivated and independent individuals. This positive response can be attributed to various factors such as intrinsic motivation, personal drive, and a strong sense of self-efficacy, which enable these individuals to stay focused and committed to their tasks without seeking external validation. While some individuals require external motivation to perform their work. This group may rely on external encouragement, recognition, or rewards to maintain their motivation and productivity.
Regarding self-development, the results of the survey reveal a positive response towards the notion of personal development beyond job requirements. A substantial number of individuals (93%) recognize the importance of continuous self-improvement. Individuals understand that personal growth goes hand in hand with professional success. By continuously developing themselves, they enhance their skills, knowledge, and abilities, making them more valuable and adaptable in their careers. Most individuals understand and acknowledge the need for personal development beyond job demands, emphasizing its importance for personal and professional growth.
A significant number of individuals possess the ability to evaluate and analyze situations before deciding on their behaviour. This suggests that a considerable portion of the surveyed population acknowledges the importance of assessing the situation before taking action, demonstrating a thoughtful and rational approach. While may require further clarification or self-reflection to form a concrete stance on the matter.
Individuals who feel confident in handling multiple demands may have developed effective stress management techniques, allowing them to stay calm and composed in challenging situations. They may possess the ability to prioritize tasks, delegate responsibilities, and maintain a clear focus on their objectives. However, the neutral and negative responses suggest that some individuals may still be developing their skills in managing multiple demands or may face difficulties due to factors such as time constraints, lack of resources, or overwhelming workloads.
Additionally, they possess strong concentration skills, as they can concentrate on the task at hand despite disturbances. This positive response suggests that these individuals have developed effective strategies or have a natural ability to maintain focus, enabling them to overcome distractions and stay engaged in their work. Some may face difficulties maintaining their focus due to various factors, such as personal circumstances or environmental distractions.
According to the data, a significant portion of the respondents displayed a positive inclination towards pursuing goals beyond what is expected of them. Most participants (81%) possess a proactive attitude towards personal growth. These individuals recognize the value of going above and beyond the minimum requirements, which can lead to enhanced skills, increased knowledge, and improved performance.By setting higher goals and striving to exceed expectations, these individuals show ambition, self-motivation, and a drive for improvement. This positive response highlights the importance of embracing challenges, aiming higher, and benefiting both individuals and organizations.While the negative responses suggests that Some teachers prioritize meeting required goals and neglect additional ones, possibly due to heavy workloads that leave them with limited time and energy for extra pursuits.
The results of the survey revealed that most of the participants (82%) expressed a positive attitude towards persistently pursuing their goals despite obstacles and setbacks. This high percentage indicates a strong inclination towards resilience and determination in the face of challenges. These individuals likely possess a growth mindset, recognizing that setbacks and obstacles are temporary and can be overcome with continued effort and perseverance.
Table 9
 Personal Growth and Development.

	SL.No
	Aspects
	Strongly Agree   
  N        %
	Agree

N      %
	Neutral

N       %
	Disagree

 N       %
	Strongly
Disagree
N        %

	1.
	I have my priorities clear.
	59         40
	77     51
	12       8
	2        1
	1           1

	2.
	I do not depend on others’ encouragement to do my work.
	45         30
	64     42
	19      13
	22      15
	 1          1

	3.
	I feel that I must develop myself even when my job does not demand it.
	83         55
	57     38
	9       6
	2        1
	

	4.
	I am able to assess the situation and then behave.
	58        38
	83     55
	10       7
	
	

	5.
	I am able to handle multiple demands.
	41        27
	82     54
	22     15
	6       4
	

	6.
	I can concentrate on the task at hand in spite of disturbances.
	63        42
	64     42
	19     13
	5       3
	

	7.
	I pursue goals beyond what is required and expected of me.
	40        26
	83     55
	20     13
	6       4
	2           1

	8.
	I am persistent in pursuing goals despite obstacles and setbacks
	39        26
	85     56
	21     14
	4       3
	2           1

	9.
	I can encourage others to work even when things are not favourable
	44        29
	88     58
	15     10
	4      3
	


4.7.4 Interpersonal Skills
Table 10  represents the responses obtained from participants regarding their interpersonal skills. The table includes 7 statements regarding interpersonal skills. 
According to the study, ninety percent of respondents expressed agreement with the notion of being able to listen to someone without feeling compelled to respond. This high agreement suggests that these individuals possess good listening skills and can provide others with their undivided attention. By actively listening without interrupting, these individuals create an environment where others feel heard and valued, strengthening relationships, and promoting meaningful exchanges of ideas.Some teachers may possess more assertive or extroverted traits, which can make it difficult for them to resist the urge to speak up during a conversation.
Similarly, the responses to the statement "I am perceived as friendly and outgoing" indicate that they are indeed perceived as friendly and outgoing by others. Being seen as friendly and outgoing can have numerous positive effects on social interactions. It indicates approachability, making it easier for others to initiate conversations and build connections. People who are perceived as friendly and outgoing tend to create a positive atmosphere, putting others at ease and encouraging engagement. This perception can lead to increased opportunities for networking, collaboration, and building strong relationships, both personally and professionally.
The result revealed a commendable level of empathy and willingness to understand different perspectives. This ability to empathize and consider alternative viewpoints is crucial for effective communication and collaboration, as it fosters mutual respect, enhances problem-solving capabilities, and promotes harmonious relationships. By acknowledging and valuing diverse perspectives, individuals can bridge gaps, find common ground, and build stronger connections.
Regarding the statement "I am comfortable with and open to novel ideas and new information," the results indicate that a majority of individuals possess an openness to embracing new ideas and information, highlighting their adaptability and willingness to evolve. Being open to new things helps you grow as a person. It allows individuals to try new things, challenge existing beliefs, and learn more. It also helps bring new ideas and ways of doing things in different areas, because people who are open to new concepts can come up with special ideas and methods.Teachers often have limited time and find it burdensome to integrate new ideas into their teaching. Some teachers resist change and prefer to stick to their comfortable teaching styles, making it difficult to adopt novel approaches.
As a result, a majority of respondents (95%) have the ability to establish rapport and nurture personal friendships with their work associates. This indicates their proficiency in fostering positive relationships within the workplace. By establishing rapport and maintaining personal friendships, individuals can create a supportive and collaborative work environment, where trust and cooperation flourish. Building strong connections with colleagues can lead to improved teamwork, effective communication, and enhanced productivity. 
Similarly, they expressed a positive view regarding their ability to motivate others to take initiative. This positive response suggests that these individuals possess valuable leadership and motivational skills. By empowering and inspiring others to take initiative, they create an environment where innovation and creativity thrive. Encouraging people to step forward and take ownership of their work can lead to increased productivity, problem-solving, and continuous improvement within the organization. 
The finding also indicates that they have a favourable inclination to pay attention to the issues and worries of others.This shows that the majority of respondents have the interpersonal skills of empathetic listening. This illustrates how important it is for people to comprehend and respond to the anxieties and concerns of those around them.
 
 
 
 





Table 10 
 Interpersonal Skills

	SL.No
	Aspects
	Strongly Agree  
N         %
	Agree

N      %
	Neutral

N      %
	Disagree

N       %
	Strongly
Disagree
N     %

	1.
	I can listen to someone without the urge to say something.
	57       38
	78     52
	10      7
	5          3
	1       1

	2.
	I am perceived as friendly and outgoing.
	71       47
	69     46
	8      5
	2         1
	1      1

	3.
	I try to see the other person's point of view.
	72       48
	71     47
	7       5
	1         1
	

	4.
	I am comfortable with and open to novel ideas and new information
	56       37
	76     50
	14      9
	4         3
	1      1

	5.
	I have built rapport and made and maintained personal friendships with work associates.
	59       39
	84     56
	7        5
	1         1
	

	6.
	I am able to encourage people to take initiative.
	53       35
	90     60
	7        5
	1         1
	

	7.
	I pay attention to the worries and concerns of others.
	74       49
	68     45
	7        5
	1         1
	1       1




 
4.8 Teaching Aptitude of Selected Teachers.
The results of the Teaching Aptitude Test for Teachers are presented in Table 11, which displays the percentage for each of the ten sub-tests. The scale consists of 100 statements, and these statements are grouped into ten sub-tests, each assessing a specific aspect of teaching aptitude.
 
Table 11
TEACHING APTITUDE OF SELECTED TEACHERS
 
	Sl.No
	SUBTESTS
	Respondents
N= 150          %

	1.
	Knowledge of the subject
	150                    37

	2.
	Fairness
	150                    41

	3.
	Sincerity
	150                    36

	4.
	Faith in Cooperative
	150                    38

	5.
	Optimism
	150                    35

	6.
	Strong character
	150                    35

	7.
	Flexibility
	150                    38

	8.
	Interesting
	150                    31

	9.
	Social and emotional adjustment
	150                    35

	10.
	Scholarly Tasks
	150                    39


 
In table 11, the sub-test "Knowledge of the subject" shows a percentage score of 37 percent, this indicates that, on average, teachers have a moderate level of subject knowledge. 
Teachers with higher scores in this sub-test are likely to possess a strong understanding of the subjects they teach. A solid knowledge base is crucial for effective teaching as it allows teachers to provide accurate information and explanations, answer questions confidently, and design relevant instructional strategies.The ability to design and apply appropriate instructional strategies that address the various requirements and learning preferences of students is another benefit of having a strong knowledge base for teachers. In turn, this promotes an engaging and effective learning environment in the classroom, enhancing student development and achievement.
The sub-test "Fairness" demonstrates a percentage score of 41 percent. These results suggest that teachers, on average, exhibit a fair attitude towards their students. Fairness is an essential attribute for teachers as it ensures equal treatment and unbiased evaluation, and creates a supportive learning environment. Teachers who score higher on this sub-test are likely to be perceived as just and equitable, fostering trust and respect among students.Furthermore, teachers who prioritize fairness understand the importance of addressing individual needs and providing personalized support. They recognize the unique circumstances and challenges that each student may face and make efforts to accommodate those needs in their teaching methodologies. This proactive approach helps create an inclusive classroom environment where students feel acknowledged, understood, and supported.
The sub-test "Sincerity" reveals a percentage score of 36 percent. These results indicate that teachers, on average, exhibit a moderate level of sincerity. Sincerity is an essential quality in the teaching profession as it embodies the genuine care, dedication, and commitment of teachers towards the academic growth and overall well-being of their students. When teachers demonstrate a high level of sincerity, it is reflected in various aspects of their work. They genuinely care about their students' progress and well-being, and this is evident in their interactions with students, their thoughtful instructional planning, and their provision of meaningful feedback.Teachers with higher scores in this sub-test are likely to demonstrate sincerity in their interactions, instructional planning, and feedback provision.
The sub-test "Faith in Cooperative" shows a percentage score of 38 percent.This implies that, on average, teachers possess a moderate level of faith in cooperative activities.

Cooperative learning places a strong emphasis on student participation, teamwork, and support of one another. The results indicate that teachers who obtained higher scores in this sub-test are more inclined to incorporate cooperative learning strategies into their instructional practices. They firmly believe in the numerous benefits that collaborative work can bring, such as increased student engagement and improved academic achievement.Teachers who have a stronger faith in cooperative approaches recognize the potential of such strategies to create an inclusive and interactive learning environment. 
The sub-test "Optimism" displays a percentage score of 35 percent.  This finding sheds light on the mindset and outlook of teachers towards their students and teaching practice. Optimistic teachers hold a firm belief in the potential of their students, fostering an environment where growth and development are encouraged. They maintain positive expectations, seeing obstacles as opportunities for growth and learning. Their hopeful attitude radiates throughout their teaching, inspiring students to embrace challenges and strive for success.Optimism plays a vital role in creating a motivating classroom environment. When teachers exude a sense of optimism, it influences students' attitudes and beliefs about their own capabilities. Students are more likely to approach learning with enthusiasm, feeling empowered to take on new tasks and overcome obstacles.
The sub-test "Strong character" reveals a percentage score of 35 percent. These results suggest that teachers, on average, exhibit a moderate level of strong character traits. Strong character encompasses qualities such as integrity, ethical behaviour, resilience, and perseverance. Teachers with higher scores in this sub-test are likely to serve as role models for their students, demonstrating positive character traits and values. By emphasizing and nurturing strong character traits in the teaching profession, educators can contribute to the holistic development of their student.
 The sub-test "Flexibility" demonstrates a percentage score of 38 percent. These findings suggest that teachers, on average, possess a moderate level of flexibility. Flexibility in teaching refers to the ability to adapt instructional strategies, accommodate diverse student needs, and respond to unexpected situations. Teachers with higher scores in this sub-test are likely to be adaptable, open to change, and responsive.

The "Interesting" sub-test measures the level of interest that teachers have in their subject matter and the overall teaching process. The results indicate that teachers, on average, have shown a moderate level of interest, with a percentage score of 31 percent. A higher score in this sub-test suggests that teachers find their subjects engaging and captivating. This can positively impact their teaching aptitude as it indicates a genuine passion for the material, which can translate into more effective and enthusiastic teaching methods 
The "Social and emotional adjustment" sub-test assesses the ability of teachers to create a supportive and inclusive classroom environment. The results indicate that, on average, teachers demonstrate a low level of social and emotional adjustment, with a percentage score of 35 percent.  A higher score in this sub-test implies that teachers possess good interpersonal skills, empathy, and the ability to understand and respond to the emotional needs of their students. These qualities are essential for fostering a positive learning environment and building strong teacher-student relationships. Teachers with high social and emotional adjustment scores are more likely to create a safe space for their students, leading to improved teaching aptitude and enhanced student engagement.
The "Scholarly Tasks" sub-test measures the extent to which teachers engage in scholarly activities such as research, continuous learning, and professional development. The results indicate that, on average, teachers demonstrate a relatively moderate  level of engagement in scholarly tasks, with a percentage score of 39 percent. A higher score in this sub-test indicates that teachers actively seek opportunities to expand their knowledge, stay updated with the latest educational trends, and continuously improve their teaching practices. Engaging in scholarly tasks enhances teaching aptitude by promoting a deeper understanding of the subject matter, incorporating new teaching strategies, and staying abreast of educational advancements. Teachers with a strong commitment to scholarly tasks are more likely to provide quality education and inspire their students to become lifelong learners.
 Overall, the results of the Teaching Aptitude Test for Teachers reveal a mix of moderate levels of teaching aptitude across the ten sub-tests. While teachers displayed strengths in fairness, faith in cooperation, and scholarly tasks, there is room for improvement in areas such as knowledge of the subject, sincerity, optimism, strong character, flexibility, interesting teaching methods, and social and emotional adjustment. 
These findings can serve as valuable feedback for teacher training and development programs, allowing educators to focus on enhancing their teaching aptitude in specific areas to improve overall effectiveness in the classroom.
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Figure 7
TEACHING APTITUDE - SUBTESTS
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CHAPTER 5
SUMMARY AND CONCLUSION
 
The study entitled "A Study of Emotional Intelligence and Teaching Aptitude of Selected Teachers" was conducted in Ernakulam and Alappuzha districts. A sample of 150 teachers from private, public, and government-aided schools were collected. The aim was to assess the emotional intelligence and teaching aptitude of teachers in different settings, including rural and urban areas. The "Teaching Aptitude Test" and the "Emotional Intelligence Scale" were used by the investigator as measurement tools. The sample was further subdivided into primary, secondary, and higher secondary teachers, with 50 teachers in each category.
The following are the study's key findings:
1. Socio-Demographic details
1. The study included 150 respondents who were categorized based on gender, age, type of school, qualification, and years of teaching experience.
1. The majority of respondents were female (93%), while only a small percentage were male (7%).
1. In terms of the type of school, the highest percentage of respondents worked in government-aided schools (49%), followed by private schools (40%), and government schools (11%).
1. The majority of respondents held a combination of MA and B.Ed. degrees (39%), followed closely by B.Sc.B.Ed. (36%) holders. 
1. The largest groups were teachers with 1-10 years of experience (38%) and those with 10-20 years of experience (38%). 
1. In terms of age, the largest group was between 40 and 50 years old (42%), followed by the 30-40 years old group (31%). 
1. This distribution indicates that the majority of respondents were middle-aged educators.
1. Classification of Education Level and Subjects in Relation to Emotional Intelligence and Teaching Aptitude of Selected Teachers.
The data suggests that secondary teachers have a slightly higher mean emotional intelligence (EI) score compared to primary and higher secondary teachers. Primary teachers have the lowest mean EI score, while higher secondary teachers have the second-lowest mean EI score. 
The higher stress levels faced by higher secondary teachers due to teaching advanced subjects and preparing students for exams may contribute to their lower EI scores, while primary teachers' lower stress levels may positively impact their emotional intelligence. 
Other factors such as teaching experience, professional development, and personality traits can also affect emotional intelligence levels among teachers. Overall, the data indicates that secondary teachers have the highest mean EI score among the three groups.
 
1. Relationship between Age and Emotional Intelligence, and Teaching Aptitude of Selected Teachers.
The study found no significant relationship between the age of teachers and their emotional intelligence  and teaching aptitude.
 
1. Type of School and its Impact on Emotional Intelligence and Teaching Aptitude of Selected Teachers
The findings indicate that government school teachers exhibit lower emotional intelligence scores compared to their counterparts in private and government-aided schools due to factors such as resource constraints, larger class sizes, and diverse student populations in government schools.


1. Years of Teaching Experience and its Connection with Emotional Intelligence and Teaching Aptitude of Selected Teachers.
The findings suggest that there is no significant difference in emotional intelligence and teaching aptitude among teachers with varying years of experience
 
EMOTIONAL INTELLIGENCE OF SELECTED TEACHERS
1. Leadership and Motivation
1. The majority of respondents (93%) strongly believe they can stand up for their beliefs, indicating a strong sense of self-assurance and conviction.
2. Most participants view themselves as role models, based on their admirable traits or accomplishments, although a small percentage (3%) disagrees.
3. The vast majority of respondents (96%) have a strong belief in themselves, demonstrating self-assurance and confidence, while setbacks and negative feedback can undermine this belief for some.
4. Respondents around 94 percent who strongly agree prioritize being organized and careful in their work, recognizing the importance of order, precision, and attention to detail, although a few may find it challenging to manage time effectively.
5. A high percentage (97%) agrees that they possess the ability to uphold honesty and integrity, understanding the importance of these traits in personal and professional relationships.
6. A significant portion (76%) is willing to confront unethical actions, emphasizing the value they place on ethics and justice, while some may avoid confrontation due to fear of negative consequences.
7. Respondents generally have a positive perception of their ability to meet commitments and keep promises, although negative experiences may have led to self-doubt for some.
8. Many respondents around 85 percent are confident in managing conflicts, indicating acquired skills and self-assurance, potentially influenced by emotional intelligence and past experiences.
9. A significant proportion (82%) exhibits strong determination to persist in their beliefs despite negative feedback, displaying resilience and unwavering faith in their convictions.
Overall, these findings suggest that teachers possess strong emotional intelligence, exhibiting traits such as self-confidence, leadership, motivation, integrity, and the ability to handle conflicts effectively.
 
1. Emotional Intelligence and Self-Awareness
1.The survey shows that 82% of respondents possess the ability to make intelligent decisions by balancing emotions and reason. Only 2 percent of respondents disagreed, suggesting that relying too much on emotions can cloud judgment and introduce bias into decision-making.
2. Teachers generally have a good ability to identify and separate their emotions, with 83 percent agreeing with the statement
3. Most teachers (93%) are aware of their weaknesses, indicating a high level of self-awareness.
4. A significant number of teachers (89%) believe that feelings should be managed, highlighting their recognition of the importance of emotional management.
5. Around 80 percent tend to avoid mixing unnecessary emotions with issues at hand, showing their ability to maintain emotional control.
6. The majority of teachers (98%) view happiness as a positive attitude, emphasizing their positive mindset.
7. Teachers generally exhibit composure in both good and bad situations, as 81percent agreed with this statement
8. While a considerable number of teachers (72%) can stay focused even under pressure, a notable portion (29%) struggle with this ability.
9. Teachers demonstrate a balanced perspective, with 88 percent being able to see the brighter side of their situation, while only 12 percent struggle with this aspect.

1. Personal Growth and Development
1. The majority of teachers (91%) agreed that they have their priorities clear, indicating a strong sense of direction and focus.
2. Around 72 percent of teachers do not depend on others' encouragement to do their work, reflecting a self-motivated approach to their responsibilities.
3. A significant proportion of teachers (93%) expressed the belief that personal development is important, even when it is not explicitly demanded by their job.
4.  Teachers demonstrated a considerable ability (93%) to assess a situation and behave accordingly, highlighting their adaptability and situational awareness.
5. While 81 percent of teachers indicated that they can handle multiple demands, a notable percentage (19 %) expressed some difficulty in managing various responsibilities simultaneously.
6. The findings revealed that 84 percent of teachers can concentrate on the task at hand despite disturbances, showcasing their ability to maintain focus in challenging environments.
7. Around  81% percent expressed their commitment to pursuing goals beyond what is required and expected of them, indicating a proactive and ambitious attitude.
8. Most participants (81%) possess a proactive attitude towards personal growth and setting higher goals. Embracing challenges and aiming higher fosters initiative, innovation, and perseverance, leading to personal and professional success.
9. A significant percentage of teachers (82%) stated that they can continue to do what they believe in, even under severe criticism, indicating a strong sense of conviction and dedication.
Overall, the findings suggest that the participating teachers possess a strong personal growth and development orientation, which is a valuable aspect of emotional intelligence that can positively impact their teaching aptitude.

1. Interpersonal Skills
1. Listening Skills: The study revealed that around 90 percent of respondents agreed that they can listen without feeling compelled to respond, indicating good listening skills and the ability to provide undivided attention. 
2. Friendliness and Outgoingness: Respondents are perceived as friendly and outgoing by others. This positive perception enhances social interactions, making it easier to build connections, create a positive atmosphere, and encourage engagement.
3. Empathy and Understanding: Respondents showed a commendable level of empathy and a willingness to understand different perspectives. This fosters effective communication, problem-solving, and harmonious relationships, as it promotes mutual respect and bridges gaps.
4. Openness to New Ideas: A majority of individuals expressed comfort and openness to novel ideas and new information. This highlights their adaptability and willingness to evolve, allowing personal growth, challenging beliefs, and introducing innovative concepts.
5. Rapport Building:  Around 95 percent of respondents have the ability to establish rapport and nurture personal friendships with work associates. This proficiency fosters positive relationships within the workplace, leading to improved teamwork, effective communication, and enhanced productivity.
6. Motivating Others: Respondents expressed a positive view regarding their ability to motivate others to take initiative. This indicates valuable leadership and motivational skills that empower and inspire others, leading to increased productivity and continuous improvement.
7. Empathetic Listening: The majority of respondents showed a favourable inclination to pay attention to the issues and worries of others, demonstrating interpersonal skills in empathetic listening. 
Overall, these findings indicate that the teachers in the study possess strong interpersonal skills, such as active listening, friendliness, empathy, and openness to new ideas, which are crucial for effective teaching and fostering positive teacher-student relationships.
 
1. TEACHING APTITUDE OF SELECTED TEACHERS
The teachers showcased a solid understanding of their subjects, demonstrating a high level of knowledge. They were fair and impartial in their approach, treating all students equally. The teachers exhibited sincerity and commitment to their profession, showing genuine dedication. They believed in cooperation and teamwork, valuing collaborative efforts. While maintaining a moderately optimistic outlook, they displayed strong character traits such as integrity and resilience. The teachers also demonstrated adaptability and flexibility in adjusting their teaching methods. Although there is room for improvement in making classes more interesting and engaging, they showed satisfactory social and emotional adjustment skills. Additionally, they possessed a strong aptitude for scholarly tasks, indicating the necessary competencies for academic endeavors.
Overall, the study indicates that the teachers possess a solid knowledge base, fairness, sincerity, cooperative mindset, optimism, strong character, flexibility, and aptitude for scholarly tasks. However, there is room for improvement in areas such as making classes more interesting and enhancing social and emotional adjustment skills.



1. CONCLUSION
This study explored the relationship between emotional intelligence and teaching aptitude among teachers. The data showed that higher secondary teachers had slightly higher emotional intelligence scores compared to primary and secondary teachers. This suggests that teaching at the higher secondary level may positively impact emotional intelligence levels. Higher stress levels among higher secondary teachers due to advanced subjects and exam preparation may contribute to their lower emotional intelligence scores, while primary teachers, experiencing lower stress levels, showed higher emotional intelligence scores.
The study also highlighted that teachers exhibited strong emotional intelligence traits related to leadership, motivation, self-awareness, and interpersonal skills. They demonstrated confidence, the ability to motivate others, organizational skills, honesty, and integrity. However, some teachers struggled with staying focused under pressure and maintaining a balanced perspective.
Furthermore, the findings revealed that teachers had a strong orientation towards personal growth and development. They showed self-motivation, adaptability, commitment to pursuing goals, and resilience, even in the face of criticism.Teachers also demonstrated strong interpersonal skills such as active listening, empathy, openness to new ideas, and establishing rapport. These skills are important for effective teaching and fostering positive teacher-student relationships.
Overall, the participating teachers showed strengths in various aspects of emotional intelligence and teaching aptitude, but there is still room for improvement, particularly in making classes more interesting and enhancing social and emotional adjustment skills.These findings contribute to our understanding of emotional intelligence and teaching aptitude among teachers. Further research and interventions could focus on strategies to enhance teachers' emotional intelligence skills, promote continuous professional development, and create supportive environments that foster emotional well-being and effective teaching practices.
 

1. RECOMMENDATIONS
1. The study can be conduct among college teachers.
1. A larger sample size can provide more representative and diverse range of participants, enhancing the generalization of the results.
1. The study could be expanded by maintaining an equal sample size of male and female teachers.
1. Based on the study's findings, it is recommended to organize an awareness class on emotional intelligence and teaching aptitude for teachers. This class can be designed to enhance teachers' understanding of the importance of emotional intelligence in their profession, and provide practical strategies for improving their teaching aptitude. The class can cover topics such as self-awareness, empathy, effective communication, classroom management, and student engagement techniques.
1. Based on these findings, it is recommended to advocate for increased funding and resources for government schools to bridge the gap in infrastructure, technology, teaching materials, and other essential resources. This will contribute to creating a more conducive learning environment and support the development of teachers' emotional intelligence and teaching aptitude.
1. LIMITATIONS OF THE STUDY
1. One of the primary limitations of this study was the reluctance of several schools to grant permission for data collection during the sessional examinations. It was difficult to gain access to a wider range of schools due to the busy schedule and attention on exam preparations, potentially restricting the representativeness of the sample.
1. Another limitation was the relatively small sample size used in this study. Due to the aforementioned access issues and time constraints, the number of participants included was limited.
1. The study also faced a limitation in terms of gender representation. The number of male participants was significantly lower compared to females, which may have influenced the findings.
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APPENDIX 1
 
 
GENERAL INFORMATION:
1. Name:
1. Gender:                                        a) Male        b) Female
1. Age:
1. Name of School:
1. Type of school you teach at:    a) Government b) Private c) Govt aided 
1. Qualification:
1. Years of teaching experience:
1. Subjects you usually teach:
1. Field of Knowledge:
1.  Mobile:
1.  Email id:
 
 
 
 
  EMOTIONAL INTELLIGENCE SCALE 
Developed by Anukool Hyde and Sanjyot Dethe

	SL.No

1. 
	STATEMENTS

 I can encourage others to work even when things are not favourable.
	Strongly 
Agree
	Agree
	Neutral
	Disagree
	Strongly
Disagree

	1. 
	People tell me that am an inspiration to them.
	
	
	
	
	

	3
	I am able to encourage people to take initiative.

	
	
	
	
	

	4
	 I am able to make intelligent decisions using a healthy balance of emotions and reason.

	
	
	
	
	

	5
	 I do not depend on others' encouragement to do my work well.

	
	
	
	
	

	6
	I can continue to do what I believe in, even under severe criticism.
	
	
	
	
	

	7
	I am able to assess the situation and then behave.

	
	
	
	
	

	8
	I can concentrate on the task at hand in spite of disturbances.
	
	
	
	
	

	9
	I pay attention to the worries and concerns of others.

	
	
	
	
	

	10
	I can listen to someone without the urge to say something.
	
	
	
	
	

	11
	 I am perceived as friendly and outgoing.
	
	
	
	
	

	12
	 I have my priorities clear.
	
	
	
	
	

	13
	 I can handle conflicts around me.
	
	
	
	
	

	14
	 I do not mix unnecessary emotions with issues at hand.
	
	
	
	
	

	15
	 I try to see the other person's point of view.
	
	
	
	
	

	16
	 I can stand up for my beliefs.
	
	
	
	
	

	17
	I can see the brighter side of my situation.
	
	
	
	
	

	18
	I believe in myself.
	
	
	
	
	

	19
	 I am able to stay composed in both good and bad situations.
	
	
	
	
	

	20
	 I am able to stay focused even under pressure.
	
	
	
	
	

	21
	 I am able to maintain the standards of honesty and integrity.
	
	
	
	
	

	22
	 I am able to confront the unethical actions of others.
	
	
	
	
	

	23
	I am able to meet commitments and keep promises.
	
	
	
	
	

	24
	I am organized and careful in my work.
	
	
	
	
	

	25
	I am able to handle multiple demands.
	
	
	
	
	

	26
	I am comfortable with and open to novel ideas and new information.
	
	
	
	
	

	27
	 I pursue goals beyond what is required and expected of me.
	
	
	
	
	

	28
	I am persistent in pursuing goals despite obstacles and setbacks
	
	
	
	
	

	29
	I have built rapport and made and maintained personal friendships with work associates
	
	
	
	
	

	30
	I am able to identify and separate my emotions.
	
	
	
	
	

	31
	I think that feelings should be managed.
	
	
	
	
	

	32
	I  am aware of my weaknesses.
	
	
	
	
	

	33
	I feel that I must develop myself even when my job does not demand it.
	
	
	
	
	

	34
	 I believe that happiness is a positive attitude.
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APPENDIX 2
TEACHING APTITUDE TEST (TAT)
Developed by Dr. R.P Srivastava and Dr. (Smt.) Geetha Tiwari
 
	STATEMENTS

1. The teacher does not know how what and how much to teach about his subject.

	Totally
Agree
	Agree
	Uncertain
	Disagree
	Totally
Disagree

	2. In the modern age, it is not very essential of a  teacher's honesty and neutrality.
	
	
	
	
	

	3. Usually, teachers reach late in school.
	
	
	
	
	

	4. Usually, teachers do not solve the problems of the student.
	
	
	
	
	

	5. Usually, teachers are not tend to be encourageous of his duties at every time and every condition.
	
	
	
	
	

	6. Teachers prove to be more popular among the students due to sentimentality instead of boldness.
	
	
	
	
	

	7. Good teachers accept their mistakes in front of pupils without any hesitation.
	
	
	
	
	

	8. It is said that the teaching profession is monotonous and loneliness.
	
	
	
	
	

	9. In the present time, it is not possible for a teacher to actively cooperate in other social activities.
	
	
	
	
	

	10. It is expected from teachers that they should organize and conduct various educational activities in a time manner.
	
	
	
	
	

	11. The teachers are not able to study the reference books to get command of their subject.
	
	
	
	
	

	12. In modern time, when the lack of faith is available than it is wrong for teacher to work faithfully.
	
	
	
	
	



	13. In college education the teacher's presence is not compulsory according to the timetable.
	
	
	
	
	

	14. In college working condition there is no importance of mutual cooperation between teacher and pupil.
	
	
	
	
	

	15. Due to uplifting prices, teachers are bound to adopt unhopeful viewpoints.
	
	
	
	
	

	16. Knowing the student’s power, good teacher do not deceive their way of duty.
	
	
	
	
	

	17. Misbehaviour given by the students is obvious to develop the revenge in teacher's mind.
	
	
	
	
	

	18. Education by the medium of subject related to the subject matter, different other works is a liability on the students.
	
	
	
	
	

	19. It is said that the thoughts and activities of the teachers provoke the tendency of followness in the people of the society.
	
	
	
	
	

	20. At the time of an intellectual conference, it should not expect money and time from the teacher.
	
	
	
	
	

	21. We are always formal in exchanging knowledge with our own teacher fellows.
	
	
	
	
	

	22..Teachers generally give good marks to some students.
	
	
	
	
	

	23. In college education, the teachers are enough to teach only subject matter.
	
	
	
	
	

	24. At the level of college. It should not be expected from the teachers to co-coordinate with the guardians to the overall development of the students.
	
	
	
	
	

	25. Nowadays teachers fell the teaching profession as a liability due to its activities of the teaching profession.
	
	
	
	
	

	26. It is not necessary that the self-confidence of a teacher is  the only cause of his progress.
	
	
	
	
	

	27. Teachers should not be very simple and lenient.
	
	
	
	
	

	28. It is essential for the students that the teaching of the class should be interesting.
	
	
	
	
	

	29. Now days social values in teachers are getting lesser.
	
	
	
	
	

	30. Due to social citizen the free time of all teachers is used in social.
	
	
	
	
	

	31. Good teachers do not feel the importance of related materials in teaching.
	
	
	
	
	

	32. Teachers should give more marks to polite and weak students.
	
	
	
	
	

	33. Usually college teachers do not stick to the time and punctuality of the class.
	
	
	
	
	

	34. Usually teachers cooperate by getting impressed by the feeling of return.
	
	
	
	
	

	35. Teachers get the opportunity to express their thoughts freely on the basis of their experiences.
	
	
	
	
	

	36. Sometimes work done due to wrong motives against the wish, should not be said wrong
	
	
	
	
	

	37. Greediness of a teacher gives him social satisfaction.
	
	
	
	
	

	38. Teaching through the audio-visual method is difficult.
	
	
	
	
	

	39. Due to home problems it is natural to affect students.
	
	
	
	
	

	40. Nowadays due to family problems teachers are not able to give time to teaching.
	
	
	
	
	

	41. Teachers are always trying to increase their knowledge.
	
	
	
	
	

	1. Teachers do not give importance to all students’ advice and thoughts.

	
	
	
	
	

	43. Due to different distributions, the teachers of today are not satisfied with their profession.
	
	
	
	
	

	44. Most all teachers do not have cooperative behaviour in social activities.
	
	
	
	
	

	45. In spite of being with the students, teachers cannot look over their growing age's frustration.
	
	
	
	
	

	46. The teachers of today love to do their work according to pay.
	
	
	
	
	

	47. To think about the baseless problems of the student and give them benefits is to make students lazy.
	
	
	
	
	

	48. The main reason for cordial relations between students and teachers is the inter-existing teaching of the teacher.
	
	
	
	
	

	49. Usually, most of the teachers get angry by explaining something every time.
	
	
	
	
	

	50. Good teachers always keep studying like students.

	
	
	
	
	

	51. Lack of mature knowledge in teachers is the main cause of increasing indiscipline.
	
	
	
	
	

	52. Differences in economic status among students affect the attitude of the teachers, towards the students.
	
	
	
	
	

	53. Nowadays, teachers should not have a load of college and the welfare of the students.
	
	
	
	
	

	54. The work done on the basis of cooperation has more chance of success.
	
	
	
	
	

	55. All students do not get any advantage in spite of the hard work of the teachers.
	
	
	
	
	

	56. Teachers of today should give more importance to money in comparison to respect.
	
	
	
	
	

	57. It is very essential for teachers to be self-confident
	
	
	
	
	

	1. Usually college pupils do not give importance to class teaching.

	
	
	
	
	

	59. Usually teachers are not able to change himself according to time, conditions and place.
	
	
	
	
	

	60. Teachers should read regularly the Newspaper, Magazine, Journal etc.
	
	
	
	
	

	61. Teaching profession requires that teachers should study and gather the knowledge related to the latest subject and tell to students with their body, mind and wealth.
	
	
	
	
	

	1. The social prestige of the parents affects the relationship between teachers-pupils.

	
	
	
	
	

	63. Teachers of today are not so alert and punctual of time.

	
	
	
	
	

	64. The students of today do not like that the teachers should discuss with them.
	
	
	
	
	

	65. Today teachers cannot get respect, like teachers of ancient times.
	
	
	
	
	

	66. Good teaching can overlook the character of a teacher.
	
	
	
	
	

	67. Thinking about the future of the students, teachers should not change the correct decision
	
	
	
	
	

	68. In spite of interesting class teaching, college students do not give respect to their teachers.
	
	
	
	
	

	69.Critism done by pupils disturb the teachers.
	
	
	
	
	

	70. To increase our knowledge, it is not essential to be a bookworm.
	
	
	
	
	

	71.Students of today do not like detailed description.
	
	
	
	
	

	72. Usually, teachers make the opinion of students, with out knowing full details of the student
	
	
	
	
	

	73.This statement is wrong that the teacher are more curious for the coming generation.
	
	
	
	
	

	74.It has more advantageable to teach subject matter than to talk related to subject to the students "
	
	
	
	
	

	75.Today both teachers and students are concerned about the future.
	
	
	
	
	

	76.Tension or dissatisfaction is the main reason for character disorders in the teacher.
	
	
	
	
	

	78.All students do not get attraction by the interesting class teaching.

	
	
	
	
	

	79. All Teachers cannot adjust themselves in different circumstances.

	
	
	
	
	

	80.To increase the knowledge, only books are not sufficient.
	
	
	
	
	

	81.In our subject the lectures of eminent scholars do not have any importance.
	
	
	
	
	

	82.The honesty of teacher is too much related with his economic conditions.
	
	
	
	
	

	83.Faithfulness towards Nation, Society and students is very essential in the teachers of today
	
	
	
	
	

	1. The students feel hesitation discussing with the teachers, therefore this method is useless. 
	
	
	
	
	

	85.Today teachers are feeling the attendance of the students in class is decreasing.
	
	
	
	
	

	86. Character disorder is natural in the teachers due to social and economical problems.
	
	
	
	
	

	87.Too much relations between teacher and students is always harmful.
	
	
	
	
	

	88.Regarding teaching, for a teacher the other work load make difficult to make the subject matter interesting
	
	
	
	
	

	89. Teachers of today are not laborious than before.
	
	
	
	
	

	90.All teachers of today cannot get involved himself in new knowledge and investigation under the changing present environments.
	
	
	
	
	

	91.The best method of improving our students is to provide them more knowledge of subject matter.
	
	
	
	
	

	92.Teaching profession is that type of profession in which neutrally and honesty has not that importance than the art of teaching
	
	
	
	
	

	93.In modern days living a life, a teacher does not get time to study.
	
	
	
	
	

	94.All teachers should take active part in college activities
	
	
	
	
	

	95.It is not essential that all teachers live with hopeful view point.
	
	
	
	
	

	96.Good teachers should not feel any hesitation in enjoying openly with their students.
	
	
	
	
	

	97.Good teachers keep their thoughts cool even in complex situation.
	
	
	
	
	

	98.To make class teaching interesting is not in hand of every teacher.
	
	
	
	
	

	99.In a class the increasing number of students is genuine foe a teacher to get angry
	
	
	
	
	

	1. Teachers should use his time studying only.
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